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ABSTRACT
The prinary concern of this study was to determine the education­
al and occupational aspirations and expectations of high school students 
from two Louisiana Parishes. The objectives of this investigation were 
the following:
1. To determine the educational and occupational aspirations 
of the students.
2. To determine the educational and occupational expectations of 
the students
3. To determine the approximate number of students planning to 
enter the work world after leaving high school.
4. To determine the approximate number of students planning to 
enter college.
5. To identify persons who influence student vocational choices.
6 . To establish the relationship of selected factors to the 
vocational choices of high school youth such as (a) parents, 
(b) friends, and (c) teachers, (d) vocational limitations 
and (e) school environment.
The Descriptive Survey Method, with the Group Interview Technique, 
was used in this study. Data were obtained through the mass administra­
tion of a multiple choice interview schedule to a selected sample of 
1,054 high'school students enrolled in grades nine through twelve in 
selected schools in Calcasieu and Beauregard Parish. There were 508
male students and 546 female students in this sample. Students in . 
grades nine through twelve attending the six public secondary schools 
surveyed, participated in this study. The survey area was geograph­
ically located in Southwestern Louisiana, comprised of Beauregard 
and Calcasieu Parishes. Statistical procedures were number and per cent 
distribution, chi-square test of significance, and coefficient of con­
tingency. A hypothesis was applied to each test of significance, and was 
accepted or rejected at the 0.05 level of confidence.
Educational attainment of mothers and fathers were about equal, 
but the fathers generally attained a higher occupational status. Fathers 
exerted more influence on occupational choices but mothers were more 
influential on student educational decisions.
There was a degree of relationship between student occupational 
aspirations and expectations even, though significant differences ex­
isted. Approximately 53 per cent of the males and 42 per cent of the 
females aspired to be professional workers, whereas only 27 per cent and 
26 per cent, respectively, actually expected to achieve this level.
Persons influencing vocational choices were ranked as follows: 
mothers, friends, fathers, persons in the occupation, others, other 
relatives, and teachers.
The primary sources of financial aid for continued education and 
occupational entry were parents and work.
Primary reasons why students made their occupational choices were: 
interest in the work, working conditions, wages, and society contribu­
tions. High school academic achievement records were significantly 
related to student vocational choice levels.
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A high degree of relationship existed between student educational 
aspirations and expectations as approximately two-thirds of the students 
desired and expected to attain some education beyond the high school 
level.
Persons closely associated with youth influenced their educational 
plans. They were listed in rank order as follows: mothers, fathers,
friends, other relatives, persons in the occupation and teachers. 
Counselors exerted no significant influence on students' educational 
plans.
The subjects considered most influential in student vocational 
choices were English, health and physical education, mathematics, 
science and civics.
Teacher encouragement along with high school academic achieve­
ment records significantly influenced student educational aspirations 
and expectations.
Reasons given by respondents for possible failure to attain 
their educational goals were: change of interest, lack of finance,
marriage plans, lack of ability and lack of encouragement.
CHAPTER I
INTRODUCTION
Individuals may make the most important decisions in life while 
a student in high school. Generally, youth are faced with the problem 
of selecting a vocation, and, a determination of the education needed 
to prepare for this selected occupation while in high school.
Public schools of Louisiana are attempting to provide a broad, 
basic education for its youth. This training plays a very important 
role in the success of the individuals in later life. This program 
offers not only a general education, but also vocational training for 
the many students who do not desire to continue their formal training.
Emphasizing the importance of vocational education, the Man­
power Report of the President (1963, p.90) states:
The total number of young people who will enter the labor 
force between 1960 and 1970 has been estimated at 26 million, 
a far greater number than the country has ever had to educate, 
train and absorb in employment in any comparable length of 
time. . . Obviously, the better the young people's education 
and training, the greater their opportunities to obtain 
satisfactory jobs. (46:1)
When this substantial increase in the number of young people 
entering the labor force throughout the 1960's is considered along with 
the fact that there will be substantial increases in demand for profes­
sional, technical, and skilled workers during this same period, it 
becomes quite evident that the education and training of youth is of
paramount importance if these persons are to be placed in jobs, kept 
out of the ranks of the unemployed, and find a place for themselves 
in society.
In American society the development of human skills takes place 
in many forms and areas, including post-secondary technical education, 
training on the job, apprenticeship programs, training and retraining 
by government agencies. Yet it is the high school where the greatest 
good can be accomplished because it is the one institution reaching 
the great masses of youth.
Statement of the Problem
This study was concerned primarily with determining the educa­
tional and occupational aspirations and expectations of high school 
students in Beauregard and Calcasieu Parishes and the extent to which 
these schools meet the needs of their pupils.
This study was also concerned with determining whether the 
systems provide adequate occupational training for their students.
The study attempted to identify factors that influenced voca­
tional choices.
Purpose of the Study
The purpose of this study was to provide information which may 
be used for the improvement of the secondary school program in Beaure­
gard and Calcasieu Parishes. This information could be used also in 
the formulation of programs for vocational education students who are 
preparing to enter nonfarm occupations, or are preparing to enter 
college for additional training.
The six major objectives involved in the research problem were:
1. To determine the educational and occupational aspirations of 
the students.
2. To determine the educational and occupational expectations 
of the students.
3. To determine the approximate number of students planning to 
enter the work world after leaving high school.
4. To determine the approximate number of students planning to 
enter college.
5. To identify persons who influence student vocational choices.
6 . To establish the relationahip of selected factors to the voca­
tional choices of high school youth such as: (1) parents, (2) 
friends, (3) teachers, (4) vocational limitations, and (5) 
school environment.
Limitations
This study was limited to high school students in Beauregard and 
Calcasieu Parishes during the 1967-68 school session. The study was 
further limited to the following high schools:
1. LaGrange High School - Lake Charles, Louisiana
2. DeQuincy High School - DeQuincy, Louisiana
3. Washington High School - Lake Charles, Louisiana
4. Ragley High School - Ragley, Louisiana
5. DeRidder High School - DeRidder, Louisiana
6 . Carver High School - DeRidder, Louisiana
The sample consisted of 1,054 high school students enrolled in 
grades nine through twelve. There were 508 male students and 546 fe­
male students in this sample.
4Hypotheses
Most previous research points out that educational and occupa­
tional aspirations and expectations are influenced by several factors. 
The establishment of educational and occupational aspirations and 
expectations is a very complicated, complex process.
During the conduct of this study, the following hypotheses were 
proposed for test:
1. Educational expectations determine the level of occupation­
al expectations.
2. The home environment influences the vocational choices of 
students in proportion to the educational and occupational 
status enjoyed by their parents.
3. The school environment influences the level of educational 
and occupational aspirations.
4. Vocational limitations influence students when making voca­
tional choices.
5. Friends in close contact influence the vocational choices 
of the students.
6 . Teachers have very much influence upon vocational choices.
7. There are significant differences in educational aspirations 
and educational expectations of male and female students.
8 . A majority of the students plan to enter college after high 
school graduation.
Source of Data
Data were collected through group interviews of a sample of 1054 
students, enrolled in six schools in Calcasieu and Beauregard Parishes.
Parish school boards selected the high schools which in their opinion 
were representative o£ the total parish school systems. The data were 
obtained during May, 1968. The sample was composed of male and female 
students. It was noted that 508, or 47 per cent, of the participants 
were males and 546, or 53 per cent, were females. There was no dis­
tinction made regarding racial backgrounds of the students; however, 
the sample included two high schools having predominantly Negro enroll­
ment, Survey centers that each parish school board selected were 
representative of the urban, semi-urban and rural schools of each of 
the two parish school systems. Participating schools were selected 
according to these criteria: (1) the size of the student body; (2) 
location in urban, semi-urban, or rural area; (3) socioeconomic status 
of the schools patrons; (4) ethnic background of the students; and (5) 
geographic distribution representing the agricultural and economic 
conditions prevailing in the survey area.
The survey area is geographically located in the southwest part 
of Louisiana. Geographical location of survey centers is portrayed 
in Figure 1.
Method of Research and Collection of Data
The Descriptive Survey Study using the Group Interview Technique 
was the method of research used in this investigation. Data were 
collected by the use of a multiple choice inventory form designed to 
determine the educational and occupational expectations of high school 
students of the two parish area.
The inventory was administered by experienced survey teams in 
a one hour period in each of the participating high schools. Permission
6O
Figure 1. Location of Schools
to conduct this research was arranged through Louisiana State University 
and the school superintendents of the participating parishes. Visits 
to the participating schools were made for the purpose of collecting 
data during the month of May, 1968.
A member of the survey team introduced the research project to
the students and gave instructions for recording replies on the answer 
sheets provided. Students were allowed to proceed at their own speed 
through the inventory form. Individual assistance was given the stu­
dents whenever necessary by a member of the survey team or some member 
of the school personnel.
Students were instructed to record their answers to the multiple 
choice entries on the optical scanner sheets supplied (Appendix B ) .
A mimeographed sheet, Form for Written Answers, included in Appendix 
C, was provided for the recording of written answers concerning the 
occupations held by the parents and the occupational aspirations and 
expectations of the students. An Occupational Level Classification 
Scale (Appendix D) was utilized by the survey team to group the occupa­
tions listed by students into categories that to some extent indicated
the amount of education needed; the degree of skill required for the 
performance of the occupation and the socioeconomic status the occupa­
tion represented.
The Occupational Level Classification Scale was applied by 
members of the research team to the written answers recorded by the 
students. Levels of the occupations held by parents and student's 
expected occupational choice levels were coded on each optical scanner 
sheet for electronic data processing.
8Treatment of Data
Information on the completed optical scanner sheets, concerning 
the occupational and educational expectations of the high school stu­
dents, was read by an I.B.M. 1231 optical page reader and transferred 
to magnetic tape. This record was then converted to card codings and 
punched into I.B.M. cards for electronic computer programming. These 
procedures were accomplished through the facilities of the Louisiana 
State University Data Processing Service. Tabulations and statistical 
tests were performed by the Louisiana State University Computer 
Research Center.
Processed data were organized into tabular form for interpreta­
tion and presentation. Statistical procedures used were frequency 
and percentage distributions, coefficient of contingency, and the chi- 
square test of significance. The chi-square test was considered sig­
nificant at the 0.05 level of confidence.
Data analyzing the educational and occupational expectations 
of high school students, by grade levels nine through twelve are pre­
sented in Chapter III. Influences of selected factors upon educational 
and occupational expectations of these students were also analyzed in 
this chapter.
Conclusions were drawn from the findings of this study through 
the analysis and interpretation of data. Summary, conclusions, and 
recommendations of this study are presented in Chapter IV.
Definition of Terms
Expectation, /'n expectation refers to the anticipation of 
attaining a particular educational or occupational status.
Educational Objective. An educational objective is the amount 
of formal education or training that is required to attain the voca­
tional ambition as established by the student.
Level of Employment. The level of employment refers to a 
status ranking of employee positions according to income received, 
education, and degree of skill or knowledge required for job per­
formance.
Occupational Entry. The act of becoming employed in some specif­
ic area, the purpose of which is to earn a livelihood.
Occupational Information. Occupational information refers to 
a collection of factual details concerning employment opportunities 
in specific occupational categories.
Occupational Objective. An occupational objective is a selected 
career choice involving a preference for a specific type of work and 
level of employment.
Vocational Choice. A vocational choice is a decision made by 
an individual to obtain the education and vocational training needed 
to attain his occupational objective.
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X (Chi Square). A useful test for comparing experimentally 
obtained results with those to be expected theoretically on some hypoth­
esis. The equation is:
X 2 <= (fo - fe)2 
Fe
in which fo is the frequency of occurrence of observed or experimentally
determined facts and fe is the expected frequency of occurrence on some
2
hypothesis. The smaller the X value the closer is the relationship 
between groups being tested.
Coefficient of Contingency (C). C provides a measure of cor­
relation when each of the two variables under study have been classi-
2
fied into two or more categories. Both C and X depend upon a comparison
of observed and expected frequencies in the cells of a contingency table,
and the one coefficient may be derived directly from the other. The
size of C depends upon the extent to which the observed frequencies
depart from their "chance" values. C yields an index of correlation
which under certain conditions is a good estimate of r. X , on the
other hand, provides a measure of the probability of association --
of the existence of relation —  but gives no quantitative measure of
2
its size. _C bears the following relationship to X  .
CHAPTER II
REVIEW OF RELATED LITERATURE
Goals of Secondary Education
The predominating type of secondary school in the United States 
is the public high school. It is foremost among America's educational 
contributions to the world. It was established without precedent, 
was an untried institution, and was the first attempt of any people 
to provide secondary education for all at public expense. After a 
slow beginning, the high school has established itself firmly in the 
United States. These institutions are organized, maintained, and 
supported because the people have faith in them. Faith in the high 
school has increased steadily, especially in the last hundred years, 
and has been paralleled by increasing enrollments. During every ten- 
year period from 1890 to 1930, enrollments doubled and they have 
increased markedly since then.
Bent and Kronenberg (2:1-2) state the major goals which indicate 
America's philosophy of education are:
1. To make secondary education available to every boy and girl 
in the United States regardless of social and economic 
status, race, nationality, political affiliation, or reli­
gious belief
2. To make the high school a tuition-free public school, 
supported by taxes and separated from religious organiza­
tions in administration and curriculum
3. To provide curricula which will be congruous with the needs, 
interests, and capacities of the boys and girls who attend 
the high schools.
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Only a democratic state could have such goals. These goals 
represent, educational ideals the fulfillment of which would make the 
state a better place in which to live. For the accomplishment of 
these goals, financial support is required to construct buildings, 
transport pupils, and provide teachers. The task of securing this 
financial support would have been considered impossible a few decades 
ago, but it is gradually being accomplished. The public has demon­
strated a more favorable attitude toward school taxes, and while 
goals have not been reached, much progress has been realized.
The History of the Concept of Work
The meaning of work in a primitive society has been infrequently 
analyzed. It probably was thought of only as "fatigue" or "drudgery" 
because the work was forced on the individual. In the Grecian and 
Roman societies, work had a meaning--a curse on the individual.
The Greeks viewed the word work as sorrow. They thought work was 
below the dignity of man.
Wrenn (29:24-41) made the following observations on the meaning 
of work in this country.
The meaning of work during the first years of the history 
of this country was derived from two sources: one social and
one religious. The social derivation of work as worthwhile, 
as possessing some virtue, is easy to understand. The "common 
man" in the fuedal society of western Europe had only work as 
a basis of dignity. At a time when blood and land were the 
qualification offered by the nobility, work and the product of 
work became an opposed virtue. It was available to all who had 
nothing but brain and muscle. If a man produced--worked— he 
had dignity even if his blood, possessions, culture, and morale 
were at a low ebb.
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Whether this concept of work as a measure of human worth 
would have developed without the support of the Christianity 
of that day, one will never know, certainly religion was a sig­
nificant contributor to the ideas about work that the early 
American brought to this country.
At the beginning of the Christian era, the concept placed on 
the values of work changed. Wrenn (29:25-26) made these further 
observations.
In the early centuries and on into the medieval period 
manual work was dignified when performed by members of a re­
ligious order. Even here, of course, work was of a lower order 
or dignity than contemplation and prayer. The latter were seen 
as the real ends of existences. Slowly the work of the lay 
community was accepted as essential and worthwhile, with St. 
Thomas Aquinas developing a system of guilds and corporations 
based upon the value of the work to society. Profit was per­
mitted but barely so, and moneylending was socially condemned. 
The Catholic Church went partway toward a rounded concept of 
work but only partway. Work remained a means to an end, not 
anything which had dignity in itself. Had our Americans of 
today been transported in time back to medieval Europe, he 
would have found that neither work nor leisure were of the first 
importance. Nor was life itself. All were subordinated to the 
importance of the life hereafter.
It was Luther who set a new tone. Not only was work essen­
tial; it was carrying out God's purpose in one's life. Whether 
one worked in a religious order or out of it, one's work was 
equally honored, in fact mere piety without work was consider­
ed unnatural and ungodly. For the first time in history work 
became a universal basis for living, a basis that was endowed 
with religious dignity.
Calvin was the author of the next step in the development 
of modern concept of work. For Calvin, work was required of 
man by God. This included profit-making work if the profits 
were not kept but were plowed back into new ventures which 
would provide more work. One could also move from class to 
class, move anywhere and into new vocations, if this would 
lead to more profit which could be used in building up God's 
kingdom. Idleness was a sin, and toil of all kinds was a 
virtue. This represented a complete reversal from the ancient 
Grecian position on work. The value attached to hard work, 
the need for all men to work, the justification of profit--all 
helped to form the basis of modern industrialism and modern 
capitalism.
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Contrary to Greco beliefs, Americans believe that work is 
necessary for an individual to acquire dignity and establish his 
social standing in society. After establishing the value of work that 
is characteristic of our American heritage, the next logical question 
is how to prepare to enter the present day highly technical industrial 
complex.
In the early development of America, the major purpose of edu­
cation was religious training and the preparation of government offi­
cials. With the continuous development of an expanding economy and 
upsurge in industrial growth, the citizenry saw fit to extend the 
educational program, and today, education is universally accepted for 
all youth in America.
Loyal V. Norman (103:51-52) Tifton, Georgia, concluded that 
education is financially rewarding to those who pursue it. In 
Norman's study as reported by Herman P. Miller in 1964, the lifetime 
earnings of people by levels of education were as follows:
SCHOOLING LIFETIME EARNINGS
Elementary School
Fewer than eight years .  .....................$143,000
Eight years......................................  184,000
High School
One to three years  ..................... 212,000
Four y e a r s ..............    247,000
College
One to three years ............................ 393,000
Four years .......................................  415,000
Five or more y e a r s .............................  455,000
Extra earnings, however, are only a part of the benefits 
accruing from education. With few exceptions, the higher the 
level of education, the broader the range of job opportunities
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one has from which to make selection. This broader range of 
job choice is particularly important today because the job 
market is changing rapidly. It has been shifting away from 
natural work toward the white-collar fields where formal 
educational requirements are higher.
Thus far two benefits from education have been identified: 
increased income and wider range of job opportunities. There 
are others. Additional schooling also provides a hedge against 
the day of unemployment in this epoch of rapid technological 
workers. Personnel in the technical and professional fields 
are having to upgrade their preparations, but they do not 
face the threat in front of the individual with lesser academic 
background.
Another benefit coming to the individual who furthers his 
education has been identified: his future family life is
likely to be happier. Studies have shown that the performance 
and aspirations of children in school are related to the educa­
tional level of their parents.
Havinghurst and Neugarden (9:70) state in their book, Society 
and Education, . . .
Evidence points to the existence of as much overall 
economic opportunity in this country today as there was a 
century ago. In the technical and service professions there 
has been an enormous increase in numbers since 1900, an increase 
that far exceeds the increase in population. For instance, the 
number of engineers doubled in just the ten years from 1940 to 
1950, while the number of industrial research workers and chem­
ists increased by 50 per cent during the same period. ...Indus­
try and trade have also expanded more rapidly than the population, 
thus creating a greater proportion of executive positions than 
existed in earlier generations. These are middle-class occupa­
tions, and children of middle-class families tend to enter them.
At the same time, the numbers of these positions have increased 
so rapidly that there are not enough children born in middle- 
class families to fill them. Consequently some of these posi­
tions must be filled by youth from lower-status levels. These 
occupations require higher education.
A recent study by Anderson (1961) demonstrates the need for 
caution in assuming that upward mobility is closely dependent 
upon formal schooling. ...Education is probably more closely 
related to mobility in the United States than in other countries; 
and on the whole, it is probably true that ability and motiva­
tion can be demonstrated across the population of boys and 
girls.
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Havinghurst and Neugarten (9:70-71)further state in their find­
ings the theory that education becomes the avenue of opportunity as 
follows:
Thus education has become the principal avenue of oppor­
tunity in twentieth-century America: college education for
upper-middle class occupations, and high-school education for 
such lower-middle class occupations as clerical work, sales 
work, and skilled technical work. Realizing that the avenue 
of opportunity is provided by the educational system, parents 
have encouraged their children to go further and further in 
school and college.
Congressman Puchinski (107:10-12) of Illinois, in an address to 
the Sixty-first Annual Vocational Convention, made the following remarks:
The need for vocational education will continue to grow 
throughout the 1970's as our work force approaches 100,000,000 
by 1980. By then, each man and woman in the work force will 
need retraining every five to seven years. ...And you in the 
various fields of vocational and technical education are in a 
unique position to provide national leadership in helping our 
youth and adults achieve this right.
Congressman Puchinski continued,
We have been allowing about one million young people to 
leave our high schools each year, untrained and uneducated, 
and we have expected them to find jobs.
Testimony before the House General Subcommittee on Educa­
tion indicates that the average unemployment rates among 
young people in the United States stand at 22 per cent for 
young men and 24 per cent for young women. Among Negroes, 
the rates are 31 per cent for young men and a staggering 46 
per cent for young women.
We need to prepare young people for the fulfillment of 
participating in a meaningful way in the world of work. We 
need to prepare them for the vast range of occupations needed 
to keep a trillion dollar economy operating. Our goal is a 
marketable skill for each youth and adult. *
As a part of the educational revolution, we need a national 
information program which will describe the dignity of work, 
stress the importance of superior craftsmanship and efficient 
production, and make clear their relationship to the strength
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of American man's vision of a truly balanced, productive 
society that can be realized through the educational revolu­
tion that is coming. A major objective of our educational 
programs must be "to provide the kind of learning opportuni­
ties which make people employable, promotable, and flexible in 
adapting to occupational change."
Much has been reported by the news media on the unfilled jobs 
with emphasis on lack of qualified personnel. Congressman Pucinski 
further adds:
The United States Employment Service reports that it had 
233,861 unfilled job requests on file in its office on June 1. 
The United States Employment Service estimates that only about 
one third of the available jobs in the country are reported to 
its offices; in other words, a total of about 700,000 jobs 
were estimated as available last June. These jobs ranged from 
medical technicians, repairmen, clerical, to machine shop work­
ers and construction helpers. It seems to be the opinion of 
some congressional leaders that vocational education is a major 
force in reducing school dropouts and in encouraging continued 
learning.
It can be even more effective as we take seriously the 
idea of providing vocational educational, in addition to the 
general educational subjects, for all of our young people-- 
not 50 per cent, not 80 per cent but all. Nothing less can 
answer to our social needs and the needs of the individuals 
that we serve.
Family Related Factors
The family seems to have a great deal of influence in the child's 
life--especially as to values, work, educational and occupational 
aspirations. They encourage or discourage him in his educational and 
occupational development, reported Bishop et al (36:7).
Results of these studies substantiate a statement made at 
the 1960 White House Conference on Children and Youth: "Parents
despite all the social changes in this country, continue to be 
a chief source of a child's personal goals, attitudes, and 
values." The importance of the parental influence was also 
emphasized by other leading authorities.
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A study of 485 California high school students indicated 
that the most influential factors affecting young people's 
vocational preferences were cultural atmosphere of the home, 
parental background, and parental example and training.
From a study in the North Central region, Burchinal (37)
reported the fathers exerted more influence on occupational plans
of boys planning to farm, while mothers or school counselors had
had more influence on boys not intending to farm.
McClelland and associates (15:275) indicate that parents exert
a powerful influence on the educational and occupational aspirations
of youth.
All motives are learned, that they develop out of repeated 
affective experiences connected with certain types of situa­
tions and types of behavior. In the case of achievement 
motivation the situation should involve 'standards of excellence' 
presumably imposed on the child by the culture, and more 
particularly by the parents as representative of the culture, 
and the behavior, should involve either 'competition' with 
those standards of excellence or attempts to meet them which, 
if successful, produce positive effect or, if unsuccessful, 
negative effect.
Hoppock (12:97) reported the findings of a study in which 165 
male high school students were asked to complete the following 
statements:
"My desired occupation is . . .  " and " My probable occupa­
tion will be . . ." The results were compared with the occupa­
tions of the students' fathers and grandfathers and reported 
"The model occupational level for both 'desired' and 'expected' 
occupations was that of both the father and the grandfathers."
Nunalee and Drabick (50:40-41) report the parents' influence
on the desires and expectations of North Carolina high school seniors.
They are as follows:
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The father's occupational prestige level should influence 
the difference in prestige between the respondent's desired 
and expected occupations. Generally, the higher the occupa­
tional prestige of the father, the higher the socio-economic 
level of the family, enabling the individual to get more 
encouragement and encounter fewer socio-economic barriers 
in striving to attain his occupational goal.
This rationale was supported in that more respondents 
whose fathers had high occupational prestige levels indicated 
no difference in prestige between their desired and expected 
occupations. Also, more respondents whose fathers had a low 
occupational prestige level expressed a desire for a higher 
prestige occupation than expected.
Nunalee and Drabick continue with the following findings as to 
the influence of the parents' educational level on their twelfth grade 
children.
Greater percentage of respondents indicated no difference 
between the prestige desired and expected occupations as the 
educational level of their fathers increased. This was ex­
pected, for respondents whose fathers had the highest educa­
tional level would probably receive more encouragement, and 
encounter fewer socio-economic barriers, in striving to attain 
their desired occupation.
The father's educational level affected students who 
desired a higher prestige occupation than expected, for there 
was more response in that category among those whose father 
had a low educational level. The rationale for this would be 
that the respondents whose fathers have a low educational level 
find it socially and financially more difficult to attain their 
occupational aspirations.
Ginzberg e_t al (7:234) in the book Occupational Choice, summarizes 
the role of the family as follows:
The family continues to exercise an important influence 
on the occupational choices of the younger generation. For 
it is as a member of a family that the child first learns about 
the jobs that exist in the adult world; it may be through the 
family that he acquires his first experience at work; and it 
is through the family that he is encouraged to follow one path 
and discouraged from following another, even if only indirectly 
through his absorption of familiar attitudes and values.
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Cowhig and his associates (39:34) reported their findings of
Michigan rural high school seniors who plan to attend college.
....the majority of all students reported either they were 
eager to leave the community or would probably leave the 
community, a majority also said that they would be willing to 
remain in the community if jobs were available ...they 
generally prefer to live in the same type area as that in 
which they were presently living.
Neither the income level of the student's family, as 
reported by the student, nor the occupation of the student's 
father was significantly associated with close association 
between the education of the father and the occupational 
choice of the student on the one hand and plans to attend 
college on the other. Male students were more likely to plan 
to attend college than females, and farm residents were less 
likely to plan to attend college than either open country 
or town and village residents.
Taves (55:1-2) reported in a male follow-up study in Minnesota, 
the following parental influences:
Father's occupation most often reported by all graduates 
was farming. ...more than half the fathers of graduates in 
both groups had stopped school at the eighth grade or earlier, 
a fourth had completed high school, 13 per cent had attended 
college, and 7 per cent had completed college. The average 
number of years of school attended by mothers of the graduates 
was somewhat more than a year greater than that for the fathers.
A third of the graduates in both groups had aspired to a
professional vocation. Nearly half aspired to professional 
and proprietorial, managerial, or administrative positions.
The proportion of these positions aspired to by the graduates 
was five times as great as such positions actually held by 
the fathers of the graduates.
About a fifth of the high income graduates, and one in
20 of the low income graduates, aspired to be farmers.
Fewer than half of the graduates in both groups changed 
their vocational goals after graduation. A fourth revised 
their aspirations once, and one in eight revised them two or 
more times.
Miller and Form (17:93) expressed the following view:
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The status expectation of the family members, relatives, 
and friends profoundly shapes the choice of an occupational 
goal. The range of considered occupations is determined 
largely by the status expectations within the social class in 
which the individual finds himself.
Holland (10:88-89) summarized his theory on students choosing an 
occupation in these words:
In our culture most persons can be categorized as one of 
six types--Realistic, Intellectual, Social, Conventional, 
Enterprising, and Artistic...
People search for environments and vocations that will 
permit them to exercise their skills and abilities, to express 
their attitudes and values, to take agreeable problems and 
roles, and to avoid disagreeable ones. Consequently, ...as 
a child grows up, he learns through his parents, social class,, 
schools, and community what he does well, what he does poorly, 
and what he likes to do. He also acquires some useful though 
not always accurate vocational images.... When he graduates 
from school and takes his first job, his choice is a resolu­
tion of a complex set of forces that include his hierarchy
of choices... the range of job opportunities available to him, 
the influence of parents and friends, and various chance 
factors. In the present theory, a person's first and sub­
sequent decisions are explained in terms of personality
pattern and environmental model only. A more complete theory
would incorporate economic and sociological influence.
A person's behavior can be explained by the interaction 
of his personality pattern and his environment.
Garrison (82:245-252) stated in his study on aspirations and con­
cerns of Georgia ninth grade pupils that the home and school were 
perceived as having the greatest influence on their lives, girls having 
been influenced more by the home, school and teachers than boys.
Curtis (131), in an unpublished study of one of the major high 
schools located in Baton Rouge, Louisiana, found that over seventy-five 
per cent of the fathers neither encouraged or discouraged their sons in 
selection of their (father's) occupation. In the same study involving
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senior male students the persons having the most influence on their 
educational choices ranked in order--mother, father, brother or sister, 
and guidance counselor, respectively. The influence of occupational 
choices of the senior boys was somewhat different with the rank order 
being father first, with mother being a close second; brother or sis­
ters or friend being third; and a person in the field of occupations 
being fourth.
Bertrand and Smith (35) found that the following parental factors
affected school attendance among the rural youth of Louisiana.
...father’s occupation, education of parents, family mobility, 
parent's attendance at school activities, socio-economic status 
of family, parent's attitude toward a high school education, 
parent's evaluation of schools, cost of schooling, distance 
of home from school and type of transportation to school, 
work experience of youth, and academic performance.
In his study Elias (41:41) reported the following conclusions:
1. Three out of four youth planned on continuing their education 
after high school graduation.
2. Of those young people who did not plan on continuing their 
education, approximately one-third to one-half had a voca­
tion in mind that did not require further education.
3. All youth reported a better relationship with their mother 
than with their father. This difference was least marked 
among youth of the upper group; was most marked among 
girls of the middle and lower groups.
Cowhig e_t _al (39:34), in a study of high school seniors, found 
a significant relationship between plans to attend college and education 
of parents, attitudes of parents to college education, and parent's 
attitude toward future occupations for their children.
Miller (48:5) listed five conclusions, one of which deals speci­
fically with the family. It is as follows:
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Family structure is centered around a female-based house­
hold. The father comprises an unstable, undependable, or 
entirely absent member of the family unit. The serial monogamy 
pattern of marriage (a succession of temporary mates) is 
common. In 15 to 50 per cent of lower-class families the 
parental role is assumed predominately by the female.
Drabick (40:64) in his study among North Carolina senior students
found the following parental influence:
...the mother of the respondent was the most frequently 
mentioned external influence upon the educational decision.
She was noted twice as frequently as a teacher, the next most 
frequently mentioned source, and almost three times as often 
as the father of the respondent.
To the extent that adolescents turn to external sources'- 
as bases for their educational decisions, the parents were 
by far most influential. No other sources, singly or in com­
bination, i.e., siblings, were in any way comparable to the 
perceived influence of parents.
Haller at al_ (43:15) pointed out that rural youth, on the aver­
age, are less well prepared for job entry than are urban youth. Their 
educational and occupational aspirations are also lower.
Ginzberg at al^  (7:234) presented a general theory on an occupa­
tional choice which involves the parent and the school as well as others. 
The theory is as follows:
First, occupational choice is a process which takes 
place over a minimum of six or seven years, and more typically, 
over ten years or more. Secondly, since each decision during 
adolescence is related to one's experience up to that point, 
and in turn has an influence on the future, the process of 
decision-making is basically irreversible. Finally, since 
occupational choice involves the balancing of a series of 
subjective elements with the opportunities and imitations of 
reality, the crystallization of occupational choice inevitably 
has the quality of a compromise.
Caplew (5:226-227) divided the occupational choice process into 
three periods. They are as follows:
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1. Period of fantasy choices--extended from early childhood 
to puberty when the youngster chooses the most spectacular 
and unchildlike roles: cowboys, policemen, doctor, base­
ball player, and explorer. Fantasy choices are made in 
terms of pleasurable activity, not as adjustment to reality.
2. Period of tentative choice--comes in early adolescence 
and is characterized by the individual's recognition of 
the problem of deciding on a future occupation. Choices 
made during this period are serious but are seldom trans­
lated directly into any effective activity.
3. Period of realistic choice--which follows sooner or later-- 
is made with the intention of realizing it in actuality.
it is characterized by the difficult compromise between 
the aspirations of the individual and the opportunities 
offered in his environment.
The findings of Peters (105:428-430) indicated that the home is 
the greatest single agency that plays a part in young people's determina­
tion of a vocation.
...the four most influential factors which contributed to the 
vocational choice of high school seniors were as follows: the
parent; a friend; a professional acquaintance; and a relative 
other than a parent. The second most influential group of 
factors which contributed to the vocational selection of the 
high school seniors were as follows: the parent, opportunity
for quick employment.
Halier e_t al (43:18) said the following concerning occupational 
decisions:
"No man is an island unto himself." The young person is 
dependent upon many persons. These persons and our society in 
general stand to benefit or lose from the occupational choices 
made by the youth. For its own good and for ours, we need to 
help him make occupational decisions which will provide the 
most personal satisfaction to him and to his family and which 
will allow him to make his best contribution to society. This 
paper has been devoted to outlining some of the facts which 
may aid in making this objective a reality.
Personal Related Factors
Many factors influence the educational and occupational aspira­
tions and expectations of young men and women. The personal related
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factors may originate either directly or indirectly from the home and
school environmental circumstances.
Bertrand (63:230-231) stated that a student may become trapped in
a low grade pattern. Bertrand also implied that in order to be accepted
by his peer group a student must maintain a self-image that is acceptable
to them or he will be rejected. This tends to cause youngsters to get
confused in the process of acceptance.
...conceivably examination scores play a major part in de­
veloping a student's self-image. A student may become 
trapped in a low-grade pattern because of his self concept 
as an academic incompetent individual. The poor score may 
become expected and the expected consequently become self- 
fulfilling as the image of poor performance is reinforced 
by the reactions of peers and particularly by the reaction 
of teachers, once caught in such a low-grade pattern the 
student would subsequently develop modest aspirations.
Forcese and Siemens (42:12-13) found the following in their Mani­
toba study.
...I.Q. proved a good indicator of levels of aspirations.
There was a very marked progression toward higher aspirations, 
both educational and occupational, as the I.Q. rose. Hence, 
if one considers I.Q. a measure of intelligence, then the 
greater the intelligence, the higher the aspirations. Or, 
if one doubts that I.Q. is an adequate measure of intelligence 
and prefers to consider the I.Q. score a measure of social 
experience, the higher the aspirations.
This relationship between I.Q. and aspiration levels 
persisted for the Manitoba data even when S. E. S. was con­
trolled .
Examination scores, like I.Q., were examined for their 
utility as indicators of aspiration levels. Whatever they 
measure, whether ability or conformity, the examination scores 
of the students corresponded with their levels of aspiration.
Examination of the data suggested that either Grade Nine 
or Grade Ten scores indicated a student's later aspiration 
levels.
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Haller and Butterworth (88:289-295) found the following from their
study of peer influences:
... interaction with peer influences levels of occupational 
and educational aspirations of American adolescent boys, is 
based on this conclusion. Since attitudes are developed in 
interaction and since a great deal of the interaction of Amer­
ican youth is with others of the same age, it should follow 
that levels of occupational and educational aspiration (two 
types of attitudes) should be partly due to the influence of 
other youth. Data, from this study, while not conclusive, 
suggests that the hypothesis may be at least partly tenable.
Boyle (65:628-639) reported his findings of the effect of high
school on students' aspirations, which confirmed the peer influence as
reported by Bertrand and others.
...the failure of scholastic ability to explain all of the 
effects of Metropolitan high schools points to the existence 
of other explanations, such as the influence of the peer 
group, but occupational or social class values do not provide 
this explanation,
Slocum (53:8) in a study of educational aspirations in the state 
of Washington indicated that parents are most frequently cited by the 
youngsters as having the greatest influence on their occupational plans. 
After parents, peers, friends, teachers, and vocational counselors ap­
peared as major influence groups in that rank order.
Kaplan (93:131-134) conducted a study on the age and vocational 
choices of high school students in Idaho, which revealed the following 
data:
Vocational interests, the harbingers of vocational choice, 
are of multiple determination, being the products of such fac­
tors as social approval, financial remuneration and aptitude.
Each individual, no matter what his native endowment, is cap­
able of developing many vocational interests, and in many 
persons the age at which a vocational choice was made simply 
represents the time at which resolution of conflicting interests 
Ow.urred, The age at which a final decision is reached in the
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matter of occupation varies from individual to individual, 
and is influenced by such variables as the person's intelli­
gence, the socio-economic status of parents, sex, the presence 
or absence of adult guidance, prevailing economic conditions, 
and the availability of vocational information. It may be 
noted that most of the aforementioned factors are environ­
mental in nature.
Lowe (147:257-263) indicated that young people at the lower socio­
economic levels do not seek guidance and request information as much as 
the persons at higher levels.
The least migration was among the boys in the semi­
skilled category who, for the most part, remained in the 
community and took up skilled work. Movement of youth at the 
other levels out of the area was great. Most students ac­
quiring college degrees did not return to the home community 
to find jobs but resided in other localities.
Not all students had equal access to the channels of 
mobility -- particularly education. Some families did not 
have the economic resources to send their children to col­
lege.
...seniors at higher socio-economic levels received higher 
grades, and students at the lower socio-economic levels 
received lower grades.
...seniors from parents at the white collar level on the 
average took part in more activities than those at any other 
level.
It was desirable to make high grades, to participate in 
school activities, and to come up to the expectations of 
parents.
Super (124:185-190) proposed a theory of vocational development.
A few of these statements are emphasized.
1. People differ in their abilities, interests, and personalities.
2. They are qualified, by virtue of these characteristics, each 
for a number of occupations.
3. Each of these occupations requires a characteristic pattern 
of abilities, interests, and personality traits, with toler­
ance wide enough, however, to allow both some variety of 
occupations for each individual and some variety of indi­
viduals in each occupation.
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4. Vocational competencies, the situation in which people live 
and work, and hence their self-concepts change with time 
and experience (although self-concepts are generally fairly 
stable from late adolescence until late maturity) making 
choice and adjustment a continuous process.
Baker (>0:37-38) made eight recommendations on vocational guidance
in agriculture, one of which is particularly pertinent to this study.
The educative approach fosters long-term choice goals. 
Long-term goals should be considered most important in career 
development. The process of choosing should be considered as 
important as the choice, because essentially vocational choice 
involves emotions, economics, motivation, and aptitude. Thus 
choice emerges in the educative process.
Bender et al (62:278-289) made the following observations between
aspirations and capabilities of youth in a low-income area.
The results of this study reveal that the aspirations and 
capabilities of the boys in a low-income area compare favorably 
with those of boys in higher-income areas. However, there was 
considerable discrepancy between the occupational aspirations 
of sample members by various standardized tests. Boys with 
low levels of aptitude tended to have aspirations above their 
capabilities level, but boys with high aptitude levels had 
aspirations below their capability level.
...the major conclusions of our analysis are that occupational 
capabilities may be more of a limiting factor than aspiration 
levels in the occupational achievement of rural youth.
Recktenwals (109:220-223) concluded the following about occupa­
tions .
The study of information about occupations is an educational 
experience.
...gaining more information about liked occupations enables 
the learned to see disliked but related occupations in a new 
light to the end that such aversions may become modified.
Speer and Jasken (119:15-17) conducted a study of the influence 
of occupational information on occupational goals. Some of their find­
ings are listed below.
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...those lacked information about their own abilities were 
more likely to select unsuitable occupational goals.
...these who had direct contact with the occupation had more 
adequate information, and made more appropriate vocational 
plans than those whose occupational information was obtained 
solely :rom reading.
Beilin (127:87) pointed out that boys who were in the lower socio­
economic level and who planned to attend college were working toward a 
goal, school achievement, and engaged in extra-curricula activities. He 
reported the following findings:
A significant difference between the groups (non-college 
and college-going group) is the perception of the college- 
going boys that their principal personal asset is drive, 
which may account for the higher status striving of this group.
In addition, support is derived from the encouragement that 
the college-going boys feel they receive from their friends 
in the choice of occupation, which is not true for the non­
college-going groups.
Moser (102:460-461) in his research on vocational interests of
high school students found the following relations:
...vocations which require advanced professional training are 
generally selected by the students with high mental abilities, 
while occupations which require little or no academic training 
are selected by students who have relatively lower mental 
abilities.
Lehman and Witty (105:285-291) identified three factors which in­
fluence the child's choice of occupation.
...the expectation of large monetary return is of foremost 
importance, the hope of obtaining marked social approval is 
second, and the lure of an easy life is of least importance.
Three conclusions from Haller and Sewall's (90:52-55) study of
occupational choices of Wisconsin born boys are:
Monetary resources of the parents had little to do with 
occupational choice; this result appears at first sight to be 
contradictory to other findings.
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...the failure of the general environment or social context 
variables to show any marked relation to occupational plans 
is contrary to most contemporary thinking on the subject, 
yet is consistent with findings in Milwaukee.
...proximal factors such as variables referring to indi­
vidual characteristics and to significant others seem to 
help to account for occupational choice variation among 
farm boys. It seems evident, then, that future efforts 
to explain or to modify occupational choice behavior will 
be most fruitful if concentrated primarily upon factors 
immediately and directly impinging upon the individual.
Heath (138) reported that the most important factor keeping high
school graduates from entering post-secondary school training was
scholastic achievement.
Johnson (141:128) stated the following concerning values and
occupational choices:
When the students were given a list of occupational 
values and were told to consider the importance of these 
in their decision to enter their profession, the total group 
placed greatest emphasis upon inter-personal relations, self- 
fulfillment, and security. A relatively small proportion 
gave top priority to money, status, freedom, and leadership.
Miller (48:19) concluded that self-rated leadership ability was
important in the Manitoba study.
...the data indicated clearly that those students with 
enough self-confidence to rate themselves above-average in 
leadership ability tended to aspire to university educations 
and highly rated occupations. Conversely, those students 
rating their leadership ability as below-average aspired to 
a non-university type of post-high school education, or no 
further education at all. Also, the low leadership estima­
tors indicated low aspiration levels.
Curtis (131) reported that Baton Rouge senior male students re­
ceived little school guidance until the senior year. He also found 
that the persons having the most influence on their educational choices
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were as follows: mother, father, brother or sister, and guidance coun­
selor, respectively. The persons influencing their occupational choices 
were listed in this order: father, mother, brother or sister or friend,
and a person Ln the occupation, respectively.
Forcese and Siemens (42:20) in analyzing data from the Manitoba 
study found the following in reference to the value of extra-curricular 
activities.
When considering all extra-curricular activities, from 
drama clubs to athletics, it was found that the greater the 
extent of extra-curricular activity the higher the educational 
and occupational aspiration levels.
Again this relationship suggests self-image, with the more 
confident youth tending to participate in organized activities 
more than those youth with less satisfying self-image.
Endicott (80:99-101), in a study of factors influencing high
school students in their choice of a vocation found that the parents had
the most influence; but he also found another very significant factor.
This factor was that boys are influenced by a successful person actually
engaged in that type of work.
Taves (55:3) found the following, as to the people who influenced
the Minnesota high school graduates of both high and low income levels.
Men in both groups received information about jobs cur­
rently held from similar sources--42 per cent from relatives, 
friends, and neighbors; 13 per cent through personal inquir­
ing; 10 per cent through their schools; and less than 10 per 
cent through an employment agency or union. About one in 20 
learned of the job they were holding when it was offered to 
the respondent by his employer.
Money was mentioned most frequently as the influence 
that caused the graduates in both groups to accept their jobs. 
Money included pay as well as absence of cost in taking the 
job, such as moving and commuting. Other reasons mentioned 
frequently by respondents were opportunity for experience, 
good working conditions and employee relations, security, 
nearness to home, chance of advancement and only job avail­
able.
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School Related Factors
There is an estimated 44 million boys and girls enrolled in our 
public elementary and secondary schools. Approximately 27 per cent 
of these students will not complete high school and some will not even 
enter high school. These students may find further training necessary 
in order to earn, a livelihood
Rosen (110:203-211) found that the school, home, and other in­
stitutions have a significant influence on aspirations.
Aspiration levels determine the area in which excellence 
and effort take place. An individual may have great internal 
drive and be willing to plan and work hard. However, if 
these efforts are directed into paths that lead to mobility, 
the individual is not likely to lose very much in social 
status. Aspiration must be directed toward high vocational 
positions along with the desire to obtain the education re­
quired for that occupation.
Havinghurst e_t al. (9:71) reported that education is a good in­
dicator of the socio-economic status.
Amount of education has now become a good indicator of 
socio-economic status, from lower-working up through upper- 
middle class, for education leads to economic opportunity.
Young people, through education, secure higher-status jobs 
than their fathers had. With greater incomes, young adults 
from lower-status families tend to associate with persons 
of higher status and learn and adopt their ways. It may be 
concluded, subsequently, that education provides the channel 
not only to better socio-economic status, but also to social 
mobility in the broader sense.
The American educational system provides opportunity 
for social and economic mobility by selecting and training 
the most able and industrious youth for the higher-status 
positions in society. Insofar as the school system does this 
job efficiently and fairly, it equips youth to be qualified 
for career opportunities and contributed to the success of 
democracy,
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Bertrand (33:51) reported the following findings in rural Louis­
iana:
The responses of older rural youth give many indications 
that they are at a time when guidance and counseling is sorely 
needed. In this connection a significant proportion of them 
have no definite plans for the future. Also many of them 
have given serious thought to leaving their present occupation 
or location. Furthermore, a large number have not found a 
suitable person to whom they can go for personal guidance.
With respect to the latter point, the majority would prefer 
counseling on a group basis but many persons would need in­
dividual attention.
Havighurst and Neugarten (9:70) in their book, Society and Educa­
tion, reported as follows:
Education has become the principal avenue of opportunity 
in twentieth-century America: College education for upper-
middle-class occupations, and high-school education for such 
lower-middle-class occupations as clerical work, sales work, 
and skilled technical work. Realizing that the avenue or 
opportunity is provided by the educational system, parents 
have encouraged their children to go further and further in 
school and college.
Industry and trade have expanded more rapidly than the 
population, thus creating a greater proportion of executive 
positions than existed in earlier generations. These are 
middle-class occupations, and children of middle-class 
families tend to enter them. At the same time, the numbers 
of these positions have increased so rapidly that there are 
not enough children born in middle-class families to fill 
them.
Consequently, some of these positions must be filled by 
youth from lower-status levels. These occupations require 
higher education. The professions all require at least a 
college degree, and executive positions in business and in­
dustry are awarded more and more to young men and women who 
have graduated from college.
Havinghurst e_t aT further reported on the caution in assuming up­
ward mobility.
...that upward mobility is closely dependent upon formal 
schooling...education is probably more closely related to
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mobility in the United States than in other countries; and 
on the whole, it is probably true that the school provides 
the best single channel through which ability and motivation 
can be demonstrated across the population of boys and girls.
Bertrand and Wright (32:17) reported parish population trends
which will affect the school system of Louisiana.
...the parish in Louisiana, is an important social, economic, 
and political unit. In general, a look to the future in­
dicates that the parishes which will continue to lose popu­
lation are rural, while those which show promise of continued 
growth are urban. Parishes near the large metropolitan 
centers can be expected to gain at the fastest rate. The 
projections also indicate that, in general, the parishes in 
the southern part of the state will continue to outgrow 
parishes in the northern part of the state. These trends 
have serious implications for both local and state officials 
as well as private citizens. The matters of adequate 
schools, roads, welfare programs, and support of religious, 
government, and economic institutions loom large. However, 
it may be even more important that urbanization trends in 
the state show significant changes in the value orientation 
of the static people, including shifts in education and 
political philosophy and basic idealogy.
Forcese and Siemens (42:17) in the Manitoba study found the fol­
lowing:
Grades nine and ten examination scores appear to be fine 
indicators of the aspiration levels which high school stu­
dents will later hold. But examination scores could well 
be considered as more than mere indicators. Conceivable 
examination scores play a major part in developing a stu­
dent's self-image. As Alvin Bertrand has pointed out, a stu­
dent may become trapped in a low-grade pattern. Having 
initially scored poorly in examinations a student's self- 
image may develop as one of academic incompetence. The 
poor score may become the expected, and the expected con­
sequently become self-fulfilling as the image of poor 
performance is reinforced by the reactions of peers and 
particularly by the reactions of teachers. Once caught 
in such a low-grade pattern the student would subsequently 
develop modest aspirations.
Forcese and Simens (42:18) further reported:
Contributing to a student's self-image--perhaps rein­
forcing a low- or high-grade pattern--would be the extent
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of teacher encouragement. The data indicated a slight 
tendency toward higher aspirations among those having 
received at least some teacher encouragement. When S.E.S. 
was controlled, an interesting pattern appeared. For both 
educational and occupational aspiration levels there was 
a significant relationship with extent of teacher encour­
agement within the Low and Medium S.E.S. groups. That is, 
for the Low and Medium S.E.S. groups, positive teacher 
encouragement was associated with higher aspirations. But 
for the High S.E.S. group, teacher encouragement appeared 
irrelevant, as no significant relationship was visible.
Probably, then, the High S.E.S. group receives sufficient 
encouragement from other sources, notably parents, whereas 
teacher encouragement is more vital to students from the 
lower S.E.S. groups.
Forcese and Siemens (42:24-25) stated the following concerning
examination grades:
...examination grades are the most important measures the 
student has available of his academic competence. When, 
whether from lack of ability, lack of motivation, or what­
ever, the student achieves poor grades he may become 
stigmatized as a poorly performing student, in his own 
mind and in the minds of others. So stigmatized, continued 
poor examination grades and low aspirations are merely in 
conformance with the student's self-image.
Siemens and Jackson (51:44) in their research area of the Mani­
toba study, made the following obsefvation of grade twelve students.
...Grade 12 students in our survey appeared to be highly 
motivated toward the acquisition of higher education.
...some 84 per cent of the students in the total cohort 
were motivated to the point where they planned on taking 
some post high school training. Indeed it would seem that 
present programs stressing the importance of training have 
been successful in winning the support of students. However, 
this approach alone is not sufficient, since although many 
students indicated plans for further education only about 
one-half of them realized these plans. Once again, while 
such programs ought to be continued, other areas must also 
be explored.
Even in the academic world itself it has been argued that 
educators have oversold the idea of a college education as 
the key to success.
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A better goal for a national education policy, said 
these critics, is some sort of vocational education for all 
-- some preparation for choosing, getting and holding a 
decent job. A college education may be a good way for some 
to get such preparation, they say but it's not the only way.
Pinney (106:286-290) reported the influence of the home and
school in the choice of a vocation had three factors of bearing which
the school could influence.
...a large percentage of the students are anxious to know 
more about vocations. Even students who indicated their 
choice showed a desire to make a special study of occupa­
tions .
Many high school students do not begin early even to 
consider the choice of a vocation.
School activities seemed to play an important part in 
seeking out special interests and abilities.
Michael (16:121) indicates that the school should play an im­
portant role in orientation toward the world of work.
As occupational training begins earlier and speciali­
zation becomes more frequently a prerequisite for secure, 
well-paying salaries, there will be increasing pressure on 
youth to make occupational choices in terms of objective 
talent or social need rather than subjective preference. 
Nevertheless, for some years at least, a large proportion of 
youth will continue to choose occupations that do not require 
very intensive preparation and which conform to conventional 
job expectations and aspirations. The result will be 
shortages in occupations requiring skills, commitment, and 
devoted preparation.
Except among some professional there will be a grow­
ing awareness that one may change his type of job two or 
three times in a working career.
Lowe (147:111) observed the following concerning educational 
aspirations from his study of senior boys in a selected area of Missouri.
In our society the amount and kind of formal education 
one receives has an important bearing on the place in the 
social structure that one will "attain." The aspiration
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for education reflects the position in society to which one 
aspires. The "higher" occupations, such as the professions 
and managerial positions, are generally reserved for persons 
who have attended college. A few channels of mobility, such 
as sports and the entertainment world, permit the ascent of 
some persons who do not have higher education.
For the most part, however, those high school students 
who do not aspire to attend college have reduced their 
opportunities for high social mobility. Levels of aspira­
tion have important consequences on social mobility. If 
children of parents at the upper levels aspire to and attend 
college while the children of parents at the lower levels 
do not aspire to and do not attend college there will likely 
be little intergenerational social mobility. On the other 
hand, if children at all levels aspire to higher education 
and are able to avail themselves of advanced training, much 
social mobility will likely continue to occur.
Burchinal (37:107-121) discovered that the size of the community 
in which students lived causes differences in the educational and occu­
pational aspirations, which was favorable to the city boys.
Boyle (65:628-639) indicated that the size of the high school was 
not a major influence on the student's aspirations.
The population of a high school does have a more im­
portant effect in larger cities than in smaller communities.
One important, but (at least in metropolitan areas) partial 
explanation for this effect is the differential success of 
high school in developing the scholastic abilities of their 
students. The failure of scholastic ability to explain all 
of the effects of metropolitan high schools points to the 
existence of other explanations, such as the influence of 
the peer groups, but occupational of social class values do 
not provide this explanation.
Super and Overstreet (23:158) suggested ways of arousing interest 
in occupational choices of ninth grade students.
Education in the ninth-grade should be so organized as 
to make available experiences which foster a planful ap­
proach to developmental tasks, to arouse an awareness of 
the need to make pre-occupational and occupational choices, 
and to orient adolescents to the kinds and sequences of
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choices which they will be called upon to make and to the 
factors which they should consider in making of definitive, 
directional, educational and occupational choices in this 
grade. Guidance in the ninth-grade should appraise the 
students planfulness, readiness to make vocational choices, 
concern with the need to choose, and awareness of the factors 
to be considered in choice. It should help students learn 
to find and use experiences which foster this readiness, and 
to make required preliminary choices in ways which keep as 
many doors open as possible for as long a time as possible.
It should proceed on a tentative step-by-step, developmental 
basis.
Schwarzweller (113:246-256) in a study involving the educational 
and occupational choices of 240 rural youths in four central New York 
high schools reported:
Educators and public, alike, are expressing deep concern 
with the problems of guiding youth in career planning. The 
occupational and educational choice process is an important 
frontier of social change. On the one hand value orienta­
tions learned in the socialization complex are factors in 
cultural continuity. On the other hand value orientations 
learned in the socialization complex are factors in structual 
change.
Caplow (5:79) supports the value of education for upward mobility.
There can be no doubt that within the last half-century,
formal education has become the principal channel of upward
mobility in the Western world. The distribution of educa­
tional opportunities thus becomes a crucial factor in deter­
mining how much movement between social classes will be 
permitted. Education is now the royal road to success and 
to the positions of power and prestige at the higher rungs
of big business according to research.
Venn (127:16-17) proposed the following with reference to occu­
pational education which the school system should consider.
If we accept the concept that flexibility and continued 
learning are going to be needed by every citizen in the 
future, then it is essential that we not only get our young 
people into our public educational system but keep them 
there. Only in this way can they become effective and remain 
effective throughout their adult lives.
39
Four programs suggested:
1. The establishment of exploratory occupational education 
programs in junior high schools.
2. A nation-wide-work-study program that would give many 
young people still in school an opportunity for work 
experience.
3. Entry job placement.
4. Construction of residential vocational education 
schools.
Caplan, Ruble, and Segal (69:129-135) made the following sugges­
tions to help junior high youth to reach occupational choices.
1. School could attempt to work with students to encourage 
development of a more realistic self-concept.
2. Guidance procedure used to help students arrive at voca­
tional choices should be more consonant with their 
aptitudes, abilities and possible vocational choices.
Dole (76:30-35) stated that decisions involving educational and
vocational positions should be treated separately.
...occupational preference is likely by itself to be a 
poor basis for educational decision making. Educational 
effort between guidance specialists, teachers, parents, and 
students, should take into account the inconsistency and 
immaturity of students. It should be more clearly identified 
as a process separate though related to occupational career 
development. As a counter to the very real pressure in our 
society for early occupational specificity guidance procedure 
seem strongly indicated which emphasize development in young­
sters of readiness for sensible planning.
Kaufman _e_t al (46:4-18) conducted a study in Pennsylvania (1967)
on the rcle of the secondary schools in preparing youth for employment.
Some of their findings are:
It was consistently found (except in separate vocational- 
technical schools) that most of the guidance people were 
college oriented and that they depended on the student to 
take the initiative in seeking information in order to make 
a vocational choice.
Data from this study revealed that the vocational students 
were the least likely to have discussed either their course
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choices or their occupational plans with a guidance counselor. 
Among the vocational graduates about one-half recalled discus­
sing their course choices and about one-fifth recalled discus­
sing their job plans. Among the academic graduates about 
three-fourths reported discussing their course choices and 
about one-third reported discussing their job plans. Neither 
of. these sets of figures is reassuring, but the direction of 
the differences should cause the most concern.„. The primary 
reason for the inadequate counseling was the unrealistic 
student-counselor ratio. On the average in the senior high 
schools this ran about 440 students to one counselor... the 
handling of this ratio is coupled with the fact that typically 
counselors spend most of their time with college bound stu­
dents. .. By any criterion, guidance, as currently carried on, 
was one of the major weaknesses found in this study of voca­
tional education.
Kaufman et al (46:6-12) made the following recommendations:
Vocational orientation should begin in grade school to 
acquaint youngsters with the tasks and values of all types 
of occupations.
Most young people of high school age have very limited 
occupational knowledge. Such information as they have is more 
often based on popular myths and stereotypes rather than on 
actual facts. In the absence of information, occupational 
decisions are either postponed until after high school or made 
because of identification with a particular social class.
If a decision is made, it is typically tentative and it 
is often changed after the individual leaves school.
To counteract this condition the presentation of occupa­
tional information should begin on a systematic basis in 
grade and continue on through junior high school. In the 
lower grades this information should of course, be broad and 
geared to the interest level of the students. In the later 
grades it should become increasingly specific. Care must be 
taken to assure the total occupational spectrum is presented 
with proper recognition of the value of all levels of work.
The high school should assume the responsibility to 
establish a post high school plan for each departing student. 
For those students who desire employment, the school should 
provide active assistance until they are placed in jobs.
Smith and Bertrand (54:5) pointed out some peculiarities of
rural high schools in Louisiana.
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The curriculum outlined for rural high schools in Louisi­
ana is in keeping with high standards of education. However,
_ no special program is available for students in smaller rural 
schools and these students are handicapped because of limited 
curricula offerings in vocational and other subjects not 
prescribed as mandatory.
It is apparent that rural schools serve a great majority 
of students who will not find their life's work in agriculture, 
and who will not. live out their lives in rural areas. The 
significance of this fact for high school curriculum and for 
the general philosophy of education in rural areas in self- 
evident. It represents an important and immediate challenge 
to curriculum planners.
Burkett (67:5-6) reported in the American Vocational Journal, the 
attitude of many educators.
Educators are beginning to realize that the ability to 
get and hold a job is as important to the social, economic, 
and cultural development of the individual as his academic 
achievement. They are also becoming aware that planning 
and preparation for an occupational goal is a motivating 
factor in the student's academic achievement. The two go 
hand in hand.
It is therefore all the more distressing to find some who 
are still promoting the concept that training alone is the 
answer to the social and economic problems besetting our 
nation. Training programs of many types and at many levels 
are initiated with little thought for the educational re­
quirements, After they are initiated, the education com­
ponent stands out bold and clear. The education component 
is then initiated and conducted by untrained and unqualified 
people.
Other nations have fallen prey to this separation of 
education and training, only to regret their mistakes. Can 
we not learn from their experience? If we are to build a 
society of individuals who achieve to the highest level of 
their ability and initiative, we must not permit this dicho­
tomy in human development.
Knoebel (94:15-18) gave some interesting views on post-secondary
education.
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The tremendous development of post-secondary institutions 
with potential for occupational education (including 75 new 
community colleges last year) has not taken place without the 
creation of issues and problems • There are tough problems 
ahead for which educators, employers, and government leaders 
must strive to find solutions.
Among them are these: "Status must be given to students
preparing for occupations not requiring a baccalaureate de­
gree."
Society today places an unrealistic value upon the acquisi­
tion of a college degree -- to the extent that recruitment of 
students for occupational programs is frequently difficult 
and sometimes impossible. There is no simple answer to this 
problem.
All of us must endeavor to emphasize the dignity of and 
need for, a wide range of workers for a prosperous economy 
and progressive society.
While earnings are not the sole factor, financial rewards 
will need to be increased to encourage more individuals to 
prepare for and pursue certain types of extremely significant 
occupations.
Post-secondary occupational education still lacks total 
support from vocational and academic educators. In some areas, 
long time vocational educators cling to the notion that occupa­
tional education is a service peculiarly suited to the high 
school level. Likewise, some academically minded educators 
in higher education hold to the concept that occupational edu­
cation has no place in a post-secondary institution. Such 
attitudes have a serious negative influence on the total occu­
pational education program under public supervision and control.
An effort must be made to create understanding of post­
secondary occupational education among educators who do not now 
support it. Without their support, it may not be possible to 
strengthen the image of occupational education as a function 
of publicly supported post-secondary institutions.
It is apparent that the home and school play an important role
with students in developing their educational and occupational aspirations
and expectations. Therefore, it is very important that the public schools
provide adequate training in occupations if they are to meet the needs of
the students.
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Summary
It appeared from a review of related literature that the vocational 
decisions of youth are influenced by their environment. Research has 
pointed out tha: students are poorly informed of the work world and lack 
the necessary abilities and skills to compete successfully for status 
positions in the world of work. Many researchers have concluded that the 
public educational system is the agency most capable of providing the nec­
essary training for these youth.
Education may seem overly expensive and non-essential to some persons 
in our society, but there is a direct relationship between years of school­
ing and level of income. The report of the Bureau of the Census (161:5) 
as printed in Sunday Advocate. February 23, 1969, stated the estimated 
lifetime income for men in terms of the number of years of formal educa­
tion as follows:
Less than eight years of grade school $189,000
Eight years of grade school 247,000
One to three years of high school 284,000
Four years of high school 341,000
One to three years of college 394,000
Four years of college 508,000
Five or more years of college 587,000
CHAPTER III
ANALYSIS AND TREATMENT OF DATA
Introduction
The objectives of this investigation were the following:
1. To determine the educational and occupational aspirations of 
the students.
2. To determine the educational and occupational expectations 
of the students.
3. To determine the approximate number of students planning to 
enter the work world after leaving high school.
4. To determine the approximate number of students planning 
to enter college.
5. To identify persons who influence student vocational choices.
6. To establish the relationship of selected factors to the
vocational choices of high school youth such as (a) parents,
(b) friends, (c) teachers, (d) vocational limitations and 
(e) school environment.
The Descriptive Survey Method, with the Group Interview Technique, 
was used in this study. Data were obtained through the mass administra­
tion of a multiple choice interview schedule to a selected sample of 
1,054 high school students enrolled in grades nine through twelve. There 
were 508 male students and 546 female students in this sample. Appendices
A, B, C and D give the interview schedule and answer sheets. Students in
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grades nine through twelve attending the six public secondary schools 
surveyed participated in this study. The geographical location of 
schools surveyed is portrayed in Figure 1.
Statistical procedures used for analyzing the data were number 
and per cent distribution, chi-square test and coefficient of contin­
gency.
The null hypothesis was applied to each test of significance, 
and was accepted or rejected at the .05 level of confidence. Rejection 
of the null hypothesis indicated that the difference between expected 
and observed frequencies resulted from true variation among the variables, 
rather than by chance alone. The coefficient of contingency was used 
to obtain an estimate of the degree of relationship between the variables 
being analyzed. Chi-square and contingency coefficient values obtained 
are presented in Appendices E, F, G, H, and I.
Three major subdivisions were used for presenting the findings of 
this research. They are: family related factors, school related factors
and personal related factors. Educational aspirations, educational expecta­
tions, occupational aspirations and occupational expectations served as 
independent variables. The factors influencing vocational choices were 
treated as dependent variables.
Family Related Factors
Family factors as related to the educational and occupational aspira­
tions and expectations are presented in this section.
Data in Table I indicate that there was very little difference in 
the educational attainment of the fathers and mothers, with 21.5 per cent
TABLE I
PARENT'S EDUCATIONAL ATTAINMENT
Father1's Educational Attainment Mother'1 s Educational Attainment
Parent's Education Number of Students Per Cent Number of Students Per Cent
College Degree 89 8.5 69 6.5
Some College, Vocational School, 
or Business School 137 13.0 134 12.7
Completed High School 292 27.4 381 36.1
Less than High School 469 44.5 421 39.9
Uncertain or No Reply 67 6.6 49 4.8
Total 1,054 100.0 1,054 100.0
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of the fathers and 19.2 per cent of the mothers having attained some col­
lege education. These data indicate that a significant number of the 
fathers and mothers did not complete high school, 44.5 per cent and 39.9 
per cent, respec ;ively.
It is significant to note that in spite of these low figures, 
they still exceed the state average.
The parental educational levels were statistically treated with 
the educational choices of the students to test the null hypothesis; no 
difference exists between the educational choice levels of the students 
and the educational status of parents. When the educational aspirations 
and expectations of the students and the parental levels of education 
were statistically treated, the chi-square values (107.909, 96.617, 71.694 
and 54.786) with nine degrees of freedom, were found significant. There­
fore the null hypothesis of no difference was rejected. The contingency 
values (0.263, 0.308, 0.320, and 0.222) also were obtained.
Information in Table II reveal that the mothers and fathers rated 
their educational attainment approximately the same. The fathers' rating 
their education excellent or good were 36.4 per cent; whereas 41.9 per 
cent of the mothers rated their education accordingly. Approximately
37.0 per cent of the fathers and mothers rated their education as satis­
factory. Less than 20.0 per cent of the fathers and mothers said their 
education was poor.
A significant factor in Table III indicates that 79.2 per cent of 
the parents were very encouraging and 16.5 per cent encouraged their sons 
and daughters to continue their education. There were only 2.8 per cent 
of the students who received no parental encouragement to continue their 
education.
TABLE II
PARENT'S OPINION OF THEIR EDUCATIONAL ATTAINMENT
Assessment of Education
Father's Opinion of Education 
as Interpreted by Student
Mother's Opinion of Education 
as Interpreted by Student
Number of Students Per Cent Number of Students Per Cent
Excellent 94 8.9 96 9.1
Good 290 27.5 346 32.8
Satisfactory 387 36.6 394 37.4
Poor 208 19.8 180 17.1
No Response 75 7.2 38 3.6
Total 1,054 100.0 1,054 100.0
-p'oo
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TABLE III
PARENT'S ENCOURAGEMENT CONCERNING CONTINUING EDUCATION
Degree of 
Parental Encouragement Number of Students Per Cent
Very encouraging 835 79.2
Encouraging 174 16.5
No encouragement 30 2.8
No response 15 1.5
Total 1,054 100.0
Parental occupational levels were tabulated in Figure 2 to establish 
the distribution of parents in the work world. The majority of fathers 
were reported in the Skilled, Semiskilled and Unskilled categories, with
33.3 per cent, 13.6 per cent, and 15.2 per cent classified, respectively. 
Professional, Business Executives and Sales accounted for 7.5 per cent,
11 per cent, and 11.1 per cent, respectively.
The occupational prestige of fathers exceeded that of mothers for 
all categories except Miscellaneous and Sales. The Miscellaneous group 
contained 3.7 per cent of the fathers and 61.6 per cent of the mothers. 
Classification of homemaking as a Miscellaneous occupation resulted in a 
large proportion of the mothers being placed in this category. These 
data confirm that the father is the primary wage earner for the family.
This tends to explain why fathers exert a greater influence than mothers 
on the occupational choices of high school youth.
Per Cent
Occupational Needs 100
Professional
Executive, Owner,
or Manager of a (1 07) 
Business or Farm
(11.0%)
(11.1%)
(11.4%)
Clerical, Sales 
or Technical
Skilled
(5.1%)
Semiskilled
Unskilled (15.27c)
Miscellaneous ---(3.77c)
Unknown to Students
No Response
(N - 1,054) •Father Mother
Figure 2. Occupational Levels of Parents Classified by Student Responses
51
Repeatedly, research has pointed out that parents exert a signifi­
cant influence on the educational and occupational plans of their children. 
The following hypotheses are designed to substantiate these findings.
The hypothesis that educational aspirations of the student are 
independent of paternal occupational status was tested by the chi-square 
method. The chi-square value (48.174) with 21 degrees of freedom, was 
significant, requiring the rejection of the hypothesis. Therefore, the 
fathers' occupational status significantly influenced student educational 
aspirations.
A hypothesis was proposed that educational aspirations of the 
student are independent of maternal occupational levels. The chi-square 
value, (27.276) with 15 degrees of freedom, was significant. This hypoth­
esis was rejected. A £  value of (0.162) was obtained from the relationship 
of educational aspirations to maternal occupational status.
It was hypothesized that educational expectations of the student 
are independent of maternal occupational levels. The chi-square value 
(25.124) with 18 degrees of freedom did not reach the established level 
of significance. Therefore this hypothesis was accepted. A C value (0.53) 
was obtained.
A further measure of home environmental influences was determined 
through statistically treating student occupational aspirations to parental 
educational levels. A hypothesis was proposed that student occupational 
aspirations are independent of paternal educational levels. A chi-square 
value (22.94) with 15 degrees of freedom supports the acceptance of the 
null hypothesis as stated. A £  value (0.155) was calculated.
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It was hypothesized that student occupational aspirations are 
independent of maternal educational levels. A chi-square value (25.464) 
with 15 degrees of freedom requires the rejection of this null hypothesis. 
A £  value (0.166) was obtained.
A hypothesis was proposed that the occupational aspirations of 
students are independent of the occupational status enjoyed by their 
fathers. A chi-square value (46.677) with 25 degrees of freedom, indicate 
significance, therefore the null hypothesis was rejected. The £  value 
(0.220) was obtained.
It was hypothesized that occupational expectations are inde­
pendent of paternal and maternal occupational status. This hypothesis 
was rejected. Chi-square values (82.186, 39.13) with 30 and 15 degrees 
of freedom, respectively, were significant. The C values(0.314, 0.209) 
were obtained.
It was hypothesized that significant differences do not exist 
between student occupational aspirations and expectations. The obtained 
chi-square value (190.288) with 16 degrees of freedom was significant, 
therefore the hypothesis was rejected. Even though significant differ­
ences existed, a £  value (0.450) indicated a degree of relationship.
Summary
The home environment has been shown to exert a very profound 
influence on the educational and occupational plans of high school stu­
dents. Parents' educational attainment had a significant influence on 
the educational plans of the students. The higher the fathers' and 
mothers' educational attainment, the higher was the students' educational
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plans. The fathers' educational level did not significantly influence 
student occupational aspirations but his occupational status did exert 
a significant influence. Even though significant differences existed 
betwen student occupational aspirations and expectations, a degree of 
relationship was also evidenced.
Personal Related Factors
Many factors influence the educational and occupational aspira­
tions and expectations of high school youth. The family influences 
have been analyzed in the previous section and it has been found that 
they are extremely important. Some other factors analyzed to determine 
influences are as follows: peergroups; the individual's perception of
his mental, physical, and financial capabilities; persons influencing 
educational and occupational choices; and occupational prestige.
It was assumed that persons closely associated with youth would 
significantly influence their vocational choices. A rank order was 
developed, based upon the per cent of affirmative responses of the stu­
dents concerning the persons who had influenced their occupational 
choices.
Data in Figure 3 reveal the hierarchy of occupationally influen­
tial persons with the respective per cent affirmative response as 
follows: mothers, 55.6 per cent; a friend, 50.2 per cent; fathers,
48.7 per cent; persons in the chosen occupation, 48.1 per cent; others, 
43.1 per cent; other relative, 37.5 per cent; sibs, 31.1 per cent; 
grandparents, 25.0 per cent; and teachers, below 20.0 per cent.
Per Cent
Influential Persons 0
Mother
Friend
Father
Person in the 
Occupation
Others
Other Relative
Brother or Sister
Grandparent
Guidance Counselor
Academic Teacher
Business Education 
Teacher
Coach
10 20 30 40 50 60 70 80 90 100
.(55.6%)
(50.27=)
(48.77=)
(48.17=)
(43.17=)
.(37.57=)
(31.17=)
(25.07=)
.(19.77=)
(16.17=)
 (13.77=)
(12.77=)
(N = 1,054)
Figure 3. Persons Influencing Occupational Choices Ranked by Student Responses
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The selection of occupations is conditioned by a desire to 
satisfy personal needs. It was assumed that students would choose 
occupations according to personal values.
Data in 7igure 4 indicate that high school students choose 
occupations in a self-centered manner. Based upon affirmative 
student responses, the reasons for occupational choices ranked by
50.0 per cent or more of the students were: interest in the work,
91.7 per cent, personal satisfaction, 85.6 per cent; working con­
ditions, 70.6 per cent; salary or wages, 67.2 per cent; contri­
butions to society, 64.0 per cent; availability of employment, 57.4 
per cent; social standing of occupation, 55.1 per cent; and special 
talents or abilities, 54.6 per cent. Since only the items receiving 
over 50.0 per cent were listed, this did not indicate that the other 
items were unimportant but that they had less influence.
Other existing studies point out that serious limitations may be 
encountered in becoming established in certain occupations because of 
financial considerations. Students were requested to indicate their 
primary sources of financial aid. Financial aid sources, ranked by 
student responses as shown in Figure 5 were: parents, 52.4 per cent;
working at another job, 23,5 per cent; lending agencies, 11.1 per cent 
no help needed, 9.2 per cent; and relatives, 3.8 per cent respectively.
Data in Figure 6 reveal several other reasons why students may fail 
to enter their aspired occupations. Change of interest accounted for
37.7 per cent; lack of finances, 19.8 per cent; marriage, 14.0 per cent; 
lack of ability or skill, 13.9 per cent; and those unable to obtain 
necessary education, 7.8 per cent.
Per Cent
Reasons for
Occupational Choice 0_______10_______20_______30_______40_______50_______60_______70_______80_______90______100
Interest in this Work (91.7%)
Personal Satisfaction (85.6%)
Working Conditions (70.6%)
Salary or Wages (66.2%)
Contributions to
Society (64.0%)
Availability of
Employment (57.4%)
Social Standing of
Occupation (55.1%)
Special Talents or
Abilities (54.6%)
Financial Support (42.0%)
Work Experience (41.0%)
Length of Training
Time (39.7%)
Fringe Benefits (33.7%)
Cost of Occupational
Training (30.2%)
Insistance of Parents (20.8%)
Inheritance of Farm
or Business (8.0%)
(N = 1,054)
Figure 4. Reasons for Making Occupational Choices Ranked by Student Response
Per Cent
Source of Finance 0_______10_______20_______30______ 40_______50_______60_______70_______80_______90______100
Parents (52.4%,)
Working at Another 
Job (23.5%)
Lending Agencies (11.1%)
No Help Needed (9.2%)
Relatives ___ (3.8%)
(N = 1,054)
Figure 5. Primary Source of Financial Aid for Occupational Entry Ranked by Student Response
Ln
Per Cent
Occupational
Limitations_______ 0_______10_______20_______30______ 40_______50_______60_______70______ 80 90______100
Change of Interest (37.7%)
Lack of Finances (19.8%)
Marriage (14.0%)
Lack of Ability
or Skill (13.9%)
Unable to Obtain
Necessary Educa­
tion (7.8%)
No Response ____ (6.8%)
(N = 1,054)
Figure 6. Primary Reasons for Failure to Enter Aspired Occupations Ranked by Student Response
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It was assumed that students having greater knowledge of occupa­
tions would expect higher prestige occupational levels. The dependent 
variable was established by requesting the students to indicate the 
extent of their knowledge of their expected occupation.
Findings in Figure 7 show that 36.1 per cent of the respondents 
possessed good knowledge of their expected occupations; 33.2 per cent 
had general knowledge; 15.4 per cent possessed poor knowledge but were 
willing to learn at school; and 8.4 per cent possessed poor knowledge, 
but wanted to learn on the job.
It was hypothesized that no significant differences exist between 
occupational expectations and the extent of knowledge of expected occupa­
tions . A chi-square value (44.561) with 20 degrees of freedom, disproved 
this null hypothesis. A C value (0.232) was obtained.
Data in Table IV point out that 53.5 per cent of the males and
42.7 per cent of the females aspire to be professional workers; 6.7 per 
cent and 26.7 per cent, respectively, aspire to be technicians, sales 
or clerical workers; and 15.6 per cent and 18.3 per cent, respectively, 
have aspirations to become skilled workers.
A hypothesis was proposed that no significant differences in 
occupational aspirations exist between male and female students. A chi- 
square value (106.239) with 7 degrees of freedom, required the rejection 
of this null hypothesis. A C value (0.303) was calculated.
It was hypothesized that no significant differences in occupa­
tional expectations exist between male and female students. A chi-square 
value (130.705) with 6 degrees of freedom disprove this hypothesis. The 
C value (0.319) was obtained.
Per Cent
40Extent of Knowledge 80 100
(36.17=)Good Knowledge
(33.27=)General Knowledge
Poor Knowledge, Will 
Learn at School
Poor Knowledge, Will 
Learn on Job (8.47=)
Unknown or No Choice
 (1.57=)No Response
(N « 1 ,0 5 4
Figure 7. Per Cent Students Reporting Extent of Knowledge of Expected Occupations
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TABLE IV
OCCUPATIONAL ASPIRATIONS OF STUDENTS BY SEX
Occupational Aspirations
Male
Number Per Cent
Female 
Number Per Cent
Professional 272 53.3 233 42.7
Business, Farm Executive, Owner or Manager 22 4.3 7 1.2
Clerical, Sales or Technical 34 6.7 146 26.7
Skilled 79 15.6 100 18.3
Semiskilled 17 3.3 3 0.5
Unskilled 0 0.0 1 0.2
Miscellaneous 40 7.9 21 3.9
No Choice Made 41 8.1 27 4.9
No Response 3 0.6 8 1.6
Total 508 100.0 546 100.0
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The findings in Table V reveal that 27.8 per cent of the males and
26.4 per cent of the females expect to be professional workers. Other 
occupational level expectations listed by the respondents are: clerical,
sales and technical workers, 7.1 per cent of the males and 24.4 per cent 
of the females; skilled, 17.7 per cent of the males and 15.7 per cent of 
the females; miscellaneous, 11.0 per cent of the males and 10.9 per cent 
of the females.
Summary
Persons closely associated with youth exert a significant influ­
ence on the vocational choices of students. The three most influential 
were: mothers, friends and fathers. It is interesting to note that
teachers ranked very low. Students indicated that the primary reason 
for making their occupational choice was interest in the work, whereas 
the main reason for possible failure to enter their aspired occupation 
was change of interest. Significant differences existed in the occupa­
tional plans of the male and female students. A great percentage of the 
males preferred professional careers, whereas, more females aspired to 
become sales workers, technicians and clerical workers.
School Related Factors
Many factors influence people in making decisions with reference 
to educational and occupational choices. These factors are so closely 
related that it is very difficult to separate them as to which are family 
or school oriented.
It was the intent of this study to present issues in which the 
schools determine to some extent, the aspired and expected educational
TABLE V
OCCUPATIONAL EXPECTATIONS OF STUDENTS BY SEX
Occupational Expectations
Male
Number Per Cent
Female 
Number Per Cent
Professional 141 27. 8 144 26.4
Business, Farm Executive, Owner or Manager 22 4.,3 1 0.2
Clerical, Sales or Technical 36 7.,1 133 24.4
Skilled 90 17.,7 86 15.7
Semiskilled 17 3.,3 5 0.9
Unskilled 5 1 ,.0 0 0.0
Miscellaneous 56 11,,0 60 10.9
No Choice Made 135 26,.6 109 19.9
No Response 6 1 ,.2 8 1.6
Total 508 100.0 546 100.0
and occupational choices. In this section factors treated are as follows 
educational aspirations and expectations, student perception of needed 
education, counselor and teacher influence, student participation in 
extra curricula: activities, persons influencing educational choices, 
high school academic achievement, subjects influencing vocational choices 
teacher encouragement and reasons for failure to attain aspired educa­
tional level.
Four categories were used to measure the levels of educational 
aspirations and expectations. The levels were these: (1) college degree
or higher; (2) some college, vocational or business school; (3) high 
school; and (4) less than high school. The students were requested to 
indicate their aspired educational level. Findings in Table VI reveal 
that 43.1 per cent of the male and 32.4 per cent of the female students 
had aspirations for attaining college degrees or higher educational 
status. Some college, vocational or business school was the aspired 
level of education of 25.0 per cent of the male students and 37.2 per 
cent of the female students. It was noted that 25.2 and 25.1 per cent 
of the students, male and female respectively, aspired only to the 
high school level, whereas 1.6 per cent of the males and 2.4 per cent 
of the females desired to drop out of school. There was a noticeable 
trend toward aspirations for the attainment of some college or voca­
tional training.
The educational expectations of the respondents were measured in 
the same manner as the educational aspirations. The students were re­
quested to indicate their probable educational level of attainment.
TABLE VI
EDUCATIONAL ASPIRATIONS OF STUDENTS BY SEX
Male Female
Educational Aspirations Number Per Cent Number Per Cent
College Degree or Higher 219 43.1 177 32.4
Some College, Vocational or Business School 127 25.0 203 37.2
Complete High School 128 25.2 137 25.1
Drop Out of High School 8 1.6 13 2.4
Uncertain 19 3.7 11 2.0
No Response *7/ 1.4 5 0.9
Total 508 100.0 546 100.0
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Data in Table VII point out the educational expectations of the students 
by sex. Male students expecting to complete college accounted for 
39.6 per cent, whereas 30.6 per cent of the females expected to receive 
a college degrej. The respondents expecting to receive some business, 
vocational or college training as reported by the males and females 
were 24.0 per cent and 37.5 per cent respectively. Approximately 25.0 
per cent of the male and female students expected to receive a high 
school diploma. There were only 2.6 per cent of the males and 1.5 per 
cent of the females that indicated plans for dropping out of school.
The chi-square test of independence was calculated to dispose of 
the hypothesis of equal probability between aspired and expected educa­
tional levels, A hypothesis was proposed that no significant differences 
exist between student educational aspirations and expectations. A chi- 
square value (1298.054) with 9 degrees of freedom was found to be 
significant, therefore the hypothesis of no significant difference 
was rejected. A J2 value (0.757) was calculated, which indicated a 
relationsnip.
It was hypothesized that no significant differences exist between 
the educational aspirations and expectations of male and female students. 
The chi-square values (24.496 and 27.537) with 4 degrees of freedom, 
were found to be significant, therefore the null hypothesis was rejected.
The inability of students to establish realistic vocational 
choices early in life may be partially responsible for the loss of poten­
tial talent to society. The formulation of vocational choices at an 
early age is unquestionably beneficial in career planning.
TABLE VII
EDUCATIONAL EXPECTATIONS OF STUDENTS BY SEX
Male Female
Educational Expectations Number Per Cent Number Per Cent
College Degree or Higher 201 39.6 167 30.6
Some College, Vocational or Business School 122 24.0 205 37.5
Complete High School 129 25.4 138 25.3
Drop Out of High School 13 2.6 8 1.5
Uncertain 30 5.9 19 3.5
No Response 13 2.5 9 1.6
Total 508 100.0 546 100.0
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Data in Table VIII reveal student perceptions of the education 
required for their chosen occupations. A college degree was considered 
necessary for entry into the expected occupations of 39.0 per cent of 
the male and 31 7 per cent of the female students. Only 20.8 per cent 
of the males and 39.2 per cent of the females felt like some college or 
vocational training would suffice, whereas 23.0 per cent of the male 
and 17.0 per cent of the female students thought a high school diploma 
would be sufficient. There were only 3.7 per cent of the males and 
2.9 per cent of the females that thought they could enter their chosen 
profession with less than a high school education.
It was hypothesized that educational expectations are independent 
of student perceptions of educational prerequisites for their expected 
occupations. The chi-square test of independence revealed a significant 
value (501.586) with 9 degrees of freedom, and a C value was obtained 
(0.61). The hypothesis was rejected.
A hypothesis was formulated that occupational expectations are 
independent of student perceptions of educational prerequisites for their 
expected occupations. The obtained chi-square value (226.174) with 20 
degrees of freedom was significant, therefore, this hypothesis was 
rejected.
It was hypothesized that significant differences do not exist 
between educational requirements for expected occupations of boys and 
girls. The chi-square test of independence revealed a significant value 
(29.258), with 4 degrees of freedom, requiring the rejection of the 
hypothesis.
TABLE VIII
STUDENT PERCEPTION OF EDUCATION REQUIRED FOR EXPECTED OCCUPATIONS BY SEX
Male Female
Student Perception Number Per Cent Number Per Cent
College Degree or Higher 198 39.0 173 31.7
Some College, Vocational or Business School 121 23.8 214 39.2
High School 117 23.0 93 17.0
Less Than High School 19 3.7 16 2.9
Uncertain 46 9.1 40 7.3
No Response 7 1.4 10 1.9
Total 508 100.0 546 100.0
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It was hypothesized that educational aspirations are independent 
of occupational expectations. The chi-square value (306.960) with 15 
degrees of freedom, was found to be significant which permitted the 
rejection of th* null hypothesis.
A hypothesis was proposed that educational expectations are 
independent of occupational aspirations. A chi-square value (211.094) 
with 15 degrees of freedom, disproved this hypothesis, A £  value (0.437) 
was obtained,
It was assumed under the hypothesis that educational expectations 
of the students are independent of their occupational expectations. A 
chi-square value (155.848) with 15 degrees of freedom, requires the 
rejection of this hypothesis. A £  value (0.359) was calculated.
Knowledge of occupations should help students to assess their 
capabilities more accurately to establish realistic occupational choices. 
It was assumed that the availability of occupational information would 
influence students to crystallize vocational choices earlier in the high 
school years. A series of statistical treatments were made to determine 
the relationship between student vocational choices and the availability 
of occupational information.
Guidance counselors and teachers are some of the resource persons 
in public schools from whom students may obtain occupational information. 
The per cent of students who reported discussion of course choices and 
occupational plans with guidance counselors and teachers is given in 
Figure 8. Course choices were discussed with counselors by 35.3 per cent 
of the students, while 47.8 per cent of the students discussed course
Per Cent
Activity____________
Discussion of Course 
Choices with 
Counselors
Discussion of Course 
Choices with 
Teachers
Discussion of Occu­
pational Plans 
with Counselors
Discussion of Occu­
pational Plans 
with Teachers
100
(47.8%)
(N = 1,054)
Figure 8. Per Cent Students Reporting Discussion of High School Course Choices and Occupational 
Plans with Guidance Counselors and Teachers
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choices with teachers. The students who discussed their occupational 
plans with counselors accounted for 26.8 per cent, whereas 40.8 per cent 
of the students discussed their occupational plans with teachers.
It was hypothesized that no significant differences exist between 
the educational expectations of students who discuss their course choices 
with counselors and those who have not been counseled. The obtained 
chi-square value (4.636) with 3 degrees of freedom was not significant; 
therefore the null hypothesis was accepted. The obtained C value 
was 0.066.
Under the null hypothesis that significant differences do not 
exist between the educational expectations of students who have dis­
cussed course choices with teachers and those who have not had such 
conferences, the chi-square value obtained (20.859) with 3 degrees of 
freedom was significant, therefore this hypothesis was rejected. A G 
value (0.145) was obtained.
It was hypothesized that significant differences do not exist 
between the occupational expectations of students who discuss their 
occupational choices with counselors and those who have not been coun­
seled. A chi-square value (10.055) with 5 degrees of freedom was 
calculated. This value did not reach the appropriate level for signif­
icance, therefore the null hypothesis was accepted as being valid.
It was hypothesized that student educational expectations are 
independent of student occupational aspirations. A chi-square value 
(211.094) with 15 degrees of freedom requires the rejection of this 
hypothesis. The £  value (0.437) was obtained.
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Data in Table IX indicate that female students are more active in extra 
curricular activities than are male students. It was noted that 22.6 per 
cent of the female and 16.4 per cent of the males participated in four 
or more extra curricular activities, whereas, 19.0 per cent of the female 
students and 20.3 per cent of the male students did not participate at 
all.
A hypothesis was formulated that educational expectations are 
independent of the extent of participation in extra curricular activities. 
The obtained chi-square value (102.788) with 12 degrees of freedom, was 
significant, therefore, this hypothesis was rejected. A £  value (0.298) 
was obtained.
It was hypothesized that significant differences do not exist 
between the occupational aspirations and expectations of students who 
are active in extra curricular activities and those who are not. The 
obtained chi-square values (50.670; 56.530) with 20 degrees of freedom, 
were significant, requiring the rejection of this hypothesis. The C 
values (0.225; 0.259) were calculated.
A hypothesis was proposed that significant differences do not 
exist between the number of extra curricular activities participated in 
by male and female students. An obtained chi-square value (10.420) with 
4 degrees of freedom was significant. This hypothesis was rejected.
It was assumed that persons more closely associated with youth 
would significantly influence their educational choices. This assumption 
was designed to satisfy one of the major objectives of this research.
A rank order was developed, based upon the per cent of affirmative 
responses of the students concerning the persons who had influenced 
their educational choices.
TABLE IX
EXTENT OF STUDENT PARTICIPATION IN EXTRA CURRICULAR ACTIVITIES BY SEX
Activities Participated In
Male
Number Per Cent
Female 
Number Per Cent
Four or More 83 16.3 123 22.6
Three 80 15.7 98 17.9
Two 117 23.0 118 21.6
One 122 24.0 100 18.3
None 103 20.3 104 19.0
No Response 3 0.6 3 0.6
Total 508 100.0 546 100.0
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Data in Figure 9 reveal the hierarchy of educationally influential 
persons with the respective per cent affirmative response as follows: 
mothers, 75.2 per cent; fathers, 67.5 per cent; friends, 56.6 per cent; 
other relatives, 45.0 per cent; brother or sister, 41.2 per cent; person 
in the occupation, 39.6 per cent; grandparent, 34.4 per cent, guidance 
counselor, 26.9 per cent; academic teacher, 19.9 per cent; principal,
18.5 per cent; coach, 16.2 per cent; and business education teacher,
16.1 per cent.
The curriculum of studies in which a student participates should 
be regarded as one of the primary contributions of a school to the 
vocational development of its. pupils. There should be a positive rela­
tionship between the courses studied and student vocational choices.
Data in Figure 10 reveal a ranking of the subjects influencing 
vocational choices. This rank order was based on the per cent of affirma­
tive student responses. The subjects ranked by students were as follows: 
English, 64.3 per cent; health and physical*education, 57.9 per cent; 
mathematics, 56.9 per cent; science, 56.0 per cent; civics, 42.2 per 
cent; history, 39.4 per cent; office occupations, 33.0 per cent; and 
home economics, 32.9 per cent.
The persons chiefly responsible for creating learning situations 
in school are the teachers. If the school environment is to be conducive 
to learning, there must be a harmonious relationship between the teachers 
and students. The student evaluation of teacher encouragement for con­
tinued education is presented in Figure 11. The extent of teacher 
encouragement for continued education based on student response was
Per Cent
Influential Persons 0_______10_______20______ 30______ 40_______50_______60_______70______ 80 90 100
Mother
Father (67.5%)
Friend (56.6%)
Other Relative (45.0%)
Brother or Sister (41.2%)
Person in the 
Occupation (39.6%)
Grandparent (34.4%)
Guidance Counselor (26.9%)
Academic Teacher (19.9%)
Principal (18.5%)
Coach (16.2%)
Business Education 
Teacher (16.1%)
(N = 1,054
Figure 9. Persons Influencing Educational Choices Reported by Students
Per Cent
High School Subjects () 100
English
Health and Physical 
Education (57.9%)
Mathematics (56.9%)
Science
Civics (42.0%)
History (39.4%)
Office Occupations (33.0%)
Home Economics
(N = 1,054)
Figure 10. Subjects Influencing Vocational Choices
Per Cent
Degree of Teacher
Encouragement  0_______10_______20_______30______ 40_______50_______60_______70_______80_______90______100
Strongly Encouraging (42.27c)
Encouraging (25.87,)
Fairly Encouraging (12.5%)
Never Said Much
About It (17.87c)
Discouraging __(1.7%)
(N = 1,054)
Figure 11. Degree of Teacher Encouragement for Continued Education Reported by Students
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the following: strongly encouraging, 42.2 per cent; encouraging, 25.8
per cent; fairly encouraging, 12.5 per cent; never said much about it, 
17.8 per cent; and discouraging, 1.7 per cent.
It was hypothesized that educational aspirations of students are 
independent of teacher encouragement. The obtained chi-square value 
(41.731) with 12 degrees of freedom, was significant, therefore this 
hypothesis was rejected. A £  value (0.199) was calculated.
4 hypothesis was proposed that student educational expectations 
are independent of teacher encouragement. A calculated chi-square 
value (45.097) with 12 degrees of freedom disproved this hypothesis.
A C value (0.203) was obtained.
Under the hypothesis, occupational aspirations are independent 
of teacher encouragement, a chi-square value (20.394) with 20 degrees 
of freedom was obtained. This value did not reach the required level 
for significance, therefore the hypothesis was accepted as being valid.
It was hypothesized that occupational expectations are independent 
of teacher encouragement. The obtained chi-square value (29.015) with 
20 degrees of freedom did not reach the required level for significance, 
therefore this hypothesis was accepted.
It is believed that there is a correlation between the future 
educational and occupational attainment and high school academic 
record of pupils. This variable may indirectly measure scholastic 
achievement potential. Such a record is not an accurate measure of 
intelligence, nor of future success, but it may be accepted as a crude 
prediction of attainment in occupations requiring scholastic aptitude.
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Data in Figure 12 reveal the academic grade averages over the 
years enrolled in high school. The grade averages by per cent of stu­
dents responding were: "A", 4.7 per cent; "B", 28.8 per cent; "C",
59.1 per cent; and "D", 6.8 per cent, respectively.
A hypothesis was proposed that educational aspirations are 
independent of academic achievement. The chi-square value (122.724) 
with 9 degrees of freedom was significant, thus, requiring the rejection 
of this hypothesis. A £  value (0.330) was obtained.
It was hypothesized that student educational expectations are 
independent of academic achievement. A calculated chi-square value 
(119.971) with 9 degrees of freedom was significant, therefore this 
hypothesis was rejected. A £  value (0.320) was derived.
A hypothesis was formulated that occupational aspirations and 
occupational expectations are independent of academic achievement. The 
obtained chi-square values (71.628; 351.506) with 15 degrees of freedom 
were significant. Both parts of this hypothesis were rejected.
Data in Figure 13 point out the possible reasons students may 
fail to attain their aspired educational level. The primary probable 
limitations deterring attainment, as reported by the respondents are: 
change of interest, 29.3 per cent; lack of ability, 18.4 per cent; lack 
of finance, 26.4 per cent; marriage plans, 18.9 per cent; and lack of 
encouragement, 3.5 per cent.
Per Cent
Academic Achievement 0 10_______20_______30______ 40_______50_______60_______70_______80_______90______100
A (4.7%)
B (28.8%)
C (59.1%)
D (6.8%)
No Response _(0.6%)
(N = 1,054)
Figure 12. Students Reporting High School Academic Achievement Records
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Educational
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Change of Interest (29.3%)
Lack of Ability (18.4%)
Lack of Finance (26.4%)
Marriage Plans (18.9%)
Lack of Encourage­
ment ___ (3.5%)
No Response (3.5%)
(N = 1,054)
Figure 13. Reasons for Probable Failure to Attain Aspired Educational Level Ranked by Student 
Response
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Summary
Aspirations for attaining college degrees were held by approxi­
mately 40 per cent of the male students and 30 per cent of the female 
students.
Even though the school personnel exerted some influence on 
student educational and occupational plans, generally speaking, this 
influence was not of a significant nature, when compared with other 
persons closely associated with youth. Students stated that counselors 
had no significant influence upon their plans, while teachers exerted 
a little more influence.
It is significant to note that students with the higher academic 
averages had aspirations for higher educational levels.
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
SUMMARY
The primary concern of this study was to determine the educational 
and occupational aspirations and expectations of high school students 
from two Louisiana Parishes. The objectives of this investigation were 
the following:
1. To determine the educational and occupational aspirations 
of the students.
2. To determine the educational and occupational expectations 
of the students.
3. To determine the approximate number of students planning to 
enter the work world after leaving high school.
4. To determine the approximate number of students planning to 
enter college.
5. To identify persons who influence student vocational choices.
6. To establish the relationship of selected factors to the 
vocational choices of high school youth such as (a) parents, 
(b) friends, (c) teachers, (d) vocational limitations and 
(e) school environment.
The Descriptive Survey Method, with the Group Interview Tech­
nique, was used in t;his study. Data were obtained through the mass
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administration of a multiple choice interview schedule to a selected 
sample of 1,054 high school students enrolled in grades nine through 
twelve in selected schools in Calcasieu and Beauregard Parishes.
There were 508 male students and 546 female students in this sample. 
Appendices A, B, C, and D give the interview schedule and answer sheets. 
Students in grades nine through twelve attending the six public secon­
dary schools surveyed, participated in this study. The geographical 
location of schools surveyed is portrayed in Figure 1.
Each parish school Superintendent was requested to select a 
sampling representative of the urban, semi-urban, and rural schools 
within each of the two school systems. In each of the schools 
selected at least a 30.0 per cent sampling of the students was involved.
Statistical procedures used for analyzing the data were number 
and per cent distribution, chi-square test and coefficient of con­
tingency. The null hypothesis was applied to each test of significance, 
and was accepted or rejected at the .05 level of confidence. Rejection 
of the null hypothesis indicated that the difference between expected 
and observed frequencies resulted from true variation among the vari­
ables, rather than by chance alone. The coefficient of contingency 
was used to obtain an estimate of the degree of relationship between 
the variables being analyzed. Chi-square and contingency coefficient 
values obtained are presented in Appendices E, F, G, H, and I.
Three major subdivisions were used for presenting the findings 
of this research. They are: family related factors, school related
factors and personal related factors. Educational aspirations, 
educational expectations, occupational aspirations and occupational
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expectations served as independent variables. The factors influencing 
vocational choices were treated as dependent variables.
Family Related Factors
One of the objectives of this study was to determine the family 
related factors that influenced educational and occupational aspirations 
and expectations. Another objective was to determine to what extent 
high school students had crystalized their educational and vocational 
plans.
The educational classification was divided into four levels as 
follows: (1) college degree; (2) some college, vocational or business
school; (3) completed high school; and (4) less than high school. 
Occupational levels were classified into eight categories as follows:
(1) professional; (2) business executive; (3) small business owner, 
farmer or farm manager; (4) clerical, sales or technical worker;
(5) skilled; (6) semiskilled; (7) unskilled; and (8) miscellaneous.
Some major findings of family influences on the educational 
and occupational aspirations and expectations of 1,054 high school 
students in two Louisiana Parishes are summarized below.
1. Fathers' and mothers' educational attainment were about
equal with this exception: a greater percentage of mothers
completed high school (36.1 per cent), whereas fewer mothers 
(39.9 per cent) dropped out of high school.
2. The higher the fathers' and mothers' educational attainment, 
the higher was the students' educational plans.
3. Mothers' and fathers' rated their educational attainment 
approximately the same. Approximately 40 per cent rated 
their education good or excellent and 37 per cent rated 
it satisfactory.
4. Over 79.0 per cent of the parents encouraged their sons and 
daughters to continue their education. There were only 2.8 
per cent of the students receiving no parental encouragement.
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5. The fathers enjoyed more occupational prestige than did 
the mothers. Fathers exceeded the mothers in all occupa­
tional levels except miscellaneous. This was brought 
about by housewives being classified in the miscellaneous 
category.
6. Educational aspirations of students were significantly 
influenced by the occupational status of their parents.
7. The mothers occupation did not significiently influence 
educational expectations of her children.
8. Student occupational aspirations were independent of the 
fathers' educational levels, but were not independent of 
the mothers' educational level.
9. Fathers' occupational status significantly influenced the 
occupational aspirations of his children.
10. Significant differences existed between student occupa­
tional aspirations and expectations.
Personal Related Factors
1. Persons closely associated with youth significantly influ­
enced their vocational choices. A rank order of influential persons 
was developed, as follows: mothers, friends, fathers, persons in the 
chosen occupation, others, other relative, brothers and sisters, grand­
parents, and teachers. It is significant to note that teachers ranked 
last.
2. Reasons for students making occupational choices ranked by 
50 per cent or more, were as follows: interest in the work, working
conditions, salary or wages, society contributions, availability of 
employment, social standing of occupation, and special abilities.
3. Students ranked their parents as the primary source of finan­
cial aid for occupational entry.
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4. Reasons ranked by students for possible failure to enter 
their aspired occupations were: change of interest, lack of finances,
marriage, lack of ability or skill, and inability to obtain necessary 
education.
5. Significant differences existed in occupational aspirations 
between male and female students. A larger percentage of male students 
preferred professional occupations than did the females.
6. Significant differences existed in occupational expectations 
of male and female students. More female students expected to enter 
sales and clerical work than did male students.
7. Approximately 53 per cent of the male students aspired to 
become professional workers, whereas only 27.8 per cent actually 
expected to achieve this status.
8. Approximately 42 per cent of the female students aspired to 
become professional workers, whereas 26.4 per cent actually expected 
to achieve this level.
School Related Factors
1. Approximately 43 per cent of the male and 32.4 per cent of 
the female students had aspirations for attaining college degrees. 
Twenty five per cent of the male and 37.2 per cent of the female stu­
dents aspired to achieve some vocational, business or college train­
ing. Approximately 25 per cent of both male and female students had 
aspirations for only a high school education.
2. When educational aspirations were related to expectations, 
a C value (0.757) was obtained, indicating a high relationship. Even
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though this relationship did exist, significant differences were also 
statistically noted.
3. Significant differences existed between the educational 
aspirations ard expectations of male and female students, A larger 
percentage of male students had aspirations for college degrees, 
whereas more female students had aspirations for business, vocational 
or some college training.
4. Educational expectations of male and female students ranked 
by percentage were as follows: College degree, 39.6 per cent of the 
males and 30.6 per cent of the females; some college, vocational or 
business school, 24.0 per cent of the males and 37.5 per cent of the 
females; complete high school, 25.4 per cent of the males and 25.3 per 
cent of the females; and dropping out of high school, 2.6 per cent of 
the males and 1.5 per cent of the females.
5. A  college degree or some post high school training was con­
sidered essential for occupational entry by 59.8 per cent of the male 
and 70.9 per cent of the female students.
6. There were significant differences between the educational 
requirements for expected occupations of boys and girls. In general, 
the male students required more education for their chosen careers.
7. Occupational expectations influenced educational aspirations 
of the students.
8. The educational expectations of the students were partially 
dependent upon the occupational expectations of the students.
9. No significant differences existed between the educational 
expectations of students who discussed their course choices with coun­
selors and those who had not been counseled.
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10. Teacher? who discussed course choices with students had 
a significant influence upon the educational expectations of these 
students.
11. Significant differences did not exist between the occupa­
tional expectations of students who discussed their occupational 
choices with counselors and those who had not been counseled.
12. Student educational expectations were partially depen­
dent upon student occupational aspirations.
13. Female students we^e more active in extracurricular activi­
ties than were their male counterparts.
14. Educational expectations were not independent of the 
extent of participation in extracurricular activities.
15. Significant differences existed between the occupational 
aspirations and expectations pf students who were active in extra­
curricular activities and those who were not. The greater the number 
of activities participated in by the students, the higher were their 
aspirations and expectations.
j
16. Persons influencing the educational plans of students were 
listed in rank order as follows: mothers, fathers, friends, other
relatives, brother or sister, person in occupation, grandparents, 
guidance counselor, academic teacher, principal, coach and business 
education teacher.
17. Subjects influencing vocational choices as listed in rank 
order by 50 per cent or more of the students were as follows: English, 
health and physical education, mathematics, science and civics.
91
18. Teacher encouragement had a significant influence upon the 
educational aspirations and expectations of students.
19. Student occupational aspirations and expectations were not 
significantly influenced by teacher encouragement.
20. The educational aspirations and expectations of students 
were significantly influenced by their academic achievement.
21. Academic achievement significantly influenced the student 
occupational aspirations and expectations.
22. Limitations or reasons for students failing to attain their 
aspired educational level were listed in rank order as follows: 
change of interest, lack of finance, marriage plans, lack of ability 
and lack of encouragement.
CONCLUSIONS
The following conclusions were formulated regarding the educa­
tional and occupational aspirations and expectations of high school 
students.
1. The higher the fathers' and mothers' educational attain­
ment, the higher was the students' educational plans. This was true 
for both male and female students.
2. Even though significant differences existed between student 
occupational aspirations and expectations, a C value (0.450) indicated 
a relationship. Many students aspired to a higher occupational level 
than they actually expected to attain.
3. Parents exerted a positive influence on the vocational choices 
of the students.
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Other persons closely associated with youth who influenced 
their vocational choices were: friend, person in the occupa­
tion and other relatives. It is significant to note that 
teachers had little influence on student's vocational choices.
4. More male students aspired to be professional workers than
did females. It is believed that one reason for this difference was
due to the fact that many females had aspirations for early marriage.
5. Students were aware of the advantages of acquiring an educa­
tion beyond the high school level.
Approximately two-thirds of the students aspired and expected 
to attain some education beyond high school. A C value (0.757) 
indicated a high degree of relationship between aspirations and 
expectations, even though significant differences were statisti­
cally found. There were also significant differences between 
male and female educational aspirations and expectations.
6. Occupational information, as provided in the school curric­
ulum, had very little influence on the vocational choices of students.
Student occupational expectations were not significantly 
influenced by conferences with guidance counselors or teachers 
concerning their course choices or career plans.
7. Counseling services in most schools were geared almost 
entirely toward the college preparatory program, rather than occupa­
tional preparedness.
A majority of the students received no counseling concerning 
job opportunities in the world of work. Course choices and 
occupational plans were discussed with counselors by only a 
small percentage of the students.
8. Students involved in extra curricular activities aspired
to higher educational goals.
Approximately two-thirds of the students were members of 
two or more school sponsored organizations. These students had 
higher educational aspirations than those who did not partici­
pate.
Female students in general were more active in extracurricular 
activities than were the male students.
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9. Persons closely associated with youth had a significant in­
fluence upon their educational plans.
Those possessing the most influence in rank order were: 
mothers, fathers, friends and other relatives. It is inter­
esting to note that counselors and teachers were not in the 
high influential ranking.
10. Attainment of educational aspirations were limited by 
s evera1 r ea sons.
The chief reasons as stated by the respondents were: change
of interest, lack of finances, lack of ability and marriage 
plans.
11. Certain subjects influenced high school youth in making 
career choices.
Subjects listed by 50 per cent or more of the students as 
being influential were as follows: English, health and physical
education, mathematics, science and civics.
12. Persons closely associated with and influencing youth in 
their educational and vocational plans have had little formal train­
ing in these fields.
As stated previously, parents exert a significant influence 
on the educational and vocational plans of high school youth. 
Approximately 20 per cent of the parents received some kind of 
post high school training. Approximately 45 per cent of the 
fathers and 40 per cent of the mothers received less than a 
high school education.
13. The high school academic achievement record influenced the 
aspired and expected educational plans of students.
Significant differences exist between the educational plans 
of students with varying high school academic records. The 
higher the academic achievement, the higher were the educational 
plans of the students.
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RECOMMENDATIONS
Findings in this study show that students have definite plans 
that classify them into three groups: one third preparing for a college 
degree; one th^rd preparing for an occupation which requires some post 
high school training, such as vocational school, business college, or 
work offered in junior college; and one third who are without plans 
for education beyond high school.
1. a. Two-thirds of the students can profit from the addition 
of a local junior college; preferably the extension of a particular 
high school to include the 13th and 14th grade levels, devoted to 
kinds of training leading to transfer to senior college plus voca­
tional and technical work for those making junior college terminal but 
requiring specialized training according to their occupational plans.
b. The one-third making high school terminal should be 
provided with a high school program of a scope sufficient to provide 
them with skills needed to obtain a job after high school graduation.
c. For the two-thirds who desire post high school training, 
the high school program should be comprehensive enough to provide 
subjects suited to the needs of those who expect a college degree 
program, plus giving foundation skills to those who have occupational 
objectives requiring one or two years of post high school training.
2. Evidence indicated that counseling service in the schools 
surveyed is not effective as presently organized. Therefore it is 
recommended that professionally trained vocational counselors should 
be provided for each school unit in sufficient numbers to permit
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individual counseling in educational and occupational careers. These 
persons should be well informed about the work world and be supplied 
with current materials concerning occupations. Only 26,8 per cent of 
the students reporting had discussed occupational plans with counselors, 
whereas 40.8 per cent had discussions with teachers. The occupational 
choices of students who had received counsel were not significantly 
different from those who received no counseling. School personnel 
could be more effective in career counseling if they were more familiar 
with conditions in the world of work.
3. A  program of in-service education could be beneficial for 
vocational teachers and counselors. This program^ should cover teaching 
skills, occupational information, program planning, subject matter areas, 
teaching aids, supervision of work experience, and the general upgrading 
of vocational teaching. This program should include provisions for the 
teachers to attend professional meetings and conferences as well as the 
taking of graduate courses in subject matter and professional areas.
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APPENDIX A
LOUISIANA STATE UNIVERSITY 
COLLEGE OF AGRICULTURE 
SCHOOL OF VOCATIONAL EDUCATION
EDUCATIONAL AND OCCUPATIONAL ASPIRATIONS AND EXPECTATIONS OF HIGH SCHOOL 
YOUTH AND. FACTORS INFLUENCING THESE CHOICES
( I n v e n t o r y )
B a to n  Rouge, L o u i s i a n a
DO NOT WRITE ON THE QUESTION BOOKLET, RECORD YOUR ANSWERS ON THE 
ANSWER SHEET*
1. G rade :
(1 ) 9 th
(2 ) 1 0 th
(3 ) 1 1 th
(4 ) 1 2 th
2. Sex:
(1 ) M ale
(2 ) Fem ale
3 , Age:
(1 ) 14 y e a r s  o r  l e s s
(2 ) 15 y e a r s
(3 ) 16 y e a r s
(4 ) 17 y e a r s
(5 ) 18 y e a r s  and o v e r
4 . C u r r ic u lu m :
(1 ) C o l l e g e  P r e p a t o r y
(2 ) G e n e r a l
(3 ) V o c a t i o n a l
5 - 1 0  I n d i c a t e  y e a r s  e n r o l l e d  i n  v o c a t i o n a l  c o u r s e s :
5 . V o c a t i o n a l  A g r i c u l t u r e
(1 )  1 y e a r
(2 )  2 y e a r s
(3 )  3 y e a r s
(4 )  4 y e a r s
( 5 )  n e v e r  e n r o l l e d
6 .  V o c a t i o n a l  Home Economics,
(1 ) 1 y e a r
(2 ) 2 y e a r s
(3 ) 3 y e a r s
(4 ) 4 y e a r s
(5 ) n e v e r  e n r o l l e d
O f f i c e  O c c u p a t io n s
(1 ) 1 y e a r
(2 ) 2 y e a r s
(3 ) 3 y e a r s
(4 ) 4  y e a r s
( 5 ) n e v e r  e n r o l l e d
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8 .  D i s t r i b u t i v e  E d u c a t io n
( 1 )  1 y e a r
( 2 )  2 y e a r s
( 3 )  3 y e a r s
(4 )  4 y e a r s
(5, n e v e r  e n r o l l e d
9 .  I n d u s t r i a l  A r t s
(1 )  1 y e a r
( 2 )  2 y e a r s
(3 )  3 y e a r s
(4 )  4 y e a r s
(5 )  n e v e r  e n r o l l e d
10. T rad e  and  I n d u s t r i a l
( 1 )  1 y e a r
(2) 2 years
(3 )  3 y e a r s
(4 )  (f y e a r s
( 5 )  n e v e r  e n r o l l e d
I .  SELF RELATED FACTORS
11. I  l i v e  w i th :
(1 )  My own p a r e n t s
(2 )  A p a r e n t  and a s t e p - p a r e n t
(3 )  One p a r e n t  o n ly
(4 )  My g r a n d p a r e n t s
(5 )  O th e r  r e l a t i v e s  o r  g u a r d i a n s
12: As t o  w o rk in g  w h i le  I  am i n  h ig h  s c h o o l :
(1 )  I  do n o t  work away from  home
(2 )  I  som etim es  w ork  away f ro m  home
(3 )  I  w ork r e g u l a r l y  a t  a j o b  away from  home
13. A bout summer employment f o r  w h ich  I gm p a i d ,  I  w ork :
(1 )  F u l l - t i m e  e v e r y  summer
(2) Part-time every summer
(3 )  Some summers p q r t - t i m e
(4 )  Some summers f u l l - t i m e
(5 )  Have n e v e r  b e e n  em ployed j iu r in g  summers
14. N e a r ly  a l l  o f  my f r i e n d s  now:
(1 )  Have g r a d u a t e d  from  h ig h  s c h o o l
(2 )  A re  p r e s e n t l y  a t t e n d i n g  h ig h  s c h o o l
(3 )  Have q u i t  s c h o o l
15. A t t h e  p r e s e n t  t im e  my b e s t  f r i e n d  i s :  ( I n d i c a t e  o n ly  o n e )
(1 )  A t t e n d i n g  h ig h  s c h o o l
(2 )  Q u i t  h i g h  s c h o o l
(3 )  G ra d u a te d  from  h ig h  s c h o o l
IIA
(4 )  A t t e n d i n g  a b u s i n e s s  s c h o o l ,  v o c a t i o n a l  s c h o o l  o r  c o l l e g e
(5 )  S e r v i n g  i n  t h e  armed s e r v i c e s
I I .  FAMILY RELATED FACTORS
16. My p a r e n t s  a r e :  ( I n d i c a t e  o n l y  o n e )
(1 )  Bo :h l i v i n g
(2 )  B o th  d e c e a s e d
(3 )  F a t h e r  d e c e a s e d
( 4 )  M o th e r  d e c e a s e d
(5 )  S e p a r a t e d  o r  d iv o r c e d
A. RECORD THE ANSWERS FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEETS
O c c u p a t io n  o f  p a r e n t s :  ( I f  r e t i r f e d  o r  d e c e a s e d ,  i n d i c a t e  t h e
o c c u p a t i o n  h e l d  p r i o r  t o  t h a t  t i m e . )  ( S p e c i f y  t h e  K ind  o f  w ork  
done and n o t  w here  e m p lo y e d .)
17 . My M o th e r :
(1 )  I s  a f u l l - t i m e  homemaker
(2 )  Has a f u l l - t i m e  jo b  o u t s i d e  t h e  home
(3 )  Has a p a r t - t i m e  jo b  o u t s i d e  t h e  home
(4 )  Does n o t  a p p l y
18. Number o f  c h i l d r e n  i n  t h e  f a m i l y :  ( I n c l u d e  y o u r s e l f  and  m a r r i e d
c h i l d r e n . )
(1 )  One o r  two
(2 )  T h ree  o r  f o u r  
(30 F iv e  o r  s i x
(4 )  Seven  o r  e i g h t
(5 )  N ine  o r  more
19 . My F a t h e r 1s a n n u a l  incom e:
(1 )  U nder $ 3 ,0 0 0
(2 )  $ 3 ,0 0 0  -  $ 4 ,9 9 9
(3 )  $ 5 ,0 0 0  -  $ 6 ,9 9 9
(4 )  $ 7 ,0 0 0  -  $ 9 ,0 0 0
(5 )  Over $ 9 ,0 0 0
2 0 .  My M o th e r1s a n n u a l  in c o m e :
(1 )  Under"- $ 3 ,0 0 0
( 2 )  $ 3 ,0 0 0  -  $ '4 ,999
(3 )  $ 4 ,0 0 0  -  $ 6 ,9 9 9
(4 )  $ 7 ,0 0 0  -  $9 i'000
(5 )  Over $ 9 ,0 0 0
21. I  c o n s i d e r  my p a r e n t s  s t a t u s  i n  t h e  community t o  b e :
(1 )  V ery  i m p o r t a n t  p e o p le
(2 )  J u s t  a v e r a g e  p e o p l e
(3 )  Not a t  a l l  im p o r t a n t
My F a t h e r ' s  e d u c a t io n ,  c o n s i s t e d  o f :
(1 )  L e s s  th a n  h ig h  s c h o o l
( 2 )  C om ple ted  h i g h  s c h o o l
(3 )  V o c a t i o n a l  s c h o o l ,  b u s i n e s s  s c h o o l ,  o r  some c o l l e g e
( 4 )  C o l l e g e  d e g r e e  ( B . S . ,  M .S . ,  P hD .,  o r  P r o f e s s i o n a l  D e g re e )
(5 )  U n c e r t a i n  o r  d o e s  n o t  a p p ly
My M o th e r ' s  e d u c a t i o n  c o n s i s t e d  o f :
(1 )  L e s s  t h a n  h i g h  s c h o o l
(2 )  C om ple ted  h ig h  s c h o o l
(3 )  V o c a t i o n a l  s c h o o l ,  b u s i n e s s  s c h o o l ,  o r  some c o l l e g e
(4 )  C o l l e g e  d e g r e e  ( B . S . ,  M .S . ,  PhD, o r  P r o f e s s i o n a l  D e g re e )
(5 )  U n c e r t a i n  o r  d o e s  n o t  a p p ly
My F a t h e r ' s  o p i n i o n  o f  h i s  e d u c a t i o n a l  l e v e l :
(1 )  E x c e l l e n t
( 2 )  Good
( 3 )  S a t i s f a c t o r y
( 4 )  P oo r
(5 )  Does n o t  a p p ly
My M o th e r ' s  o p i n i o n  o f  h e r  e d u c a t i o n a l  l e v e l :
( 1 )  E x c e l l e n t
(2 )  Good
( 3 )  S a t i s f a c t o r y
(4 )  P oor
( 5 )  Does n o t  a p p ly
My p a r e n t s '  e n c o u ra g e m e n t  c o n c e r n in g  c o n t i n u i n g  my e d u c a t i o n :
(1 )  V ery  e n c o u ra g in g
(2 )  E n c o u ra g in g
( 3 )  No e n co u ra g em en t
(4 )  Does n o t  a p p ly
My F a t h e r  c o n s i d e r s  h i s  o c c u p a t i o n  t o  b e :
(1 )  E x c e l l e n t
(2 )  Good
(3 )  S a t i s f a c t o r y
(4 )  Poor
(5 )  Does n o t  a p p l y
My M other c o n s i d e r s  my F a t h e r ' s  o c c u p a t i o n  to  b e :
(1 )  E x c e l l e n t
(2 )  Good
( 3 )  S a t i s f a c t o r y
(4 )  P oo r
(5 )  Does n o t  a p p ly
I  c o n s i d e r  my F a t h e r ' s  o c c u p a t i o n  t o  b e :
(1 ) E x c e l l e n t
(2 ) Good
(3 ) S a t i s f a c t o r y
(4 ) Poor
(5 ) Does n o t  a p p ly
I I I .  SCHOOL RELATED FACTORS 
Number o f  e l e m e n t a r y  s c h o o l s  I  h a v e  a t t e n d e d :  ( 1 )  ( 2 )  ( 3 )  ( 4 )  ( 5 )  
Number o f  j u n i o r  h ig h  s c h o o l s  I  h av e  a t t e n d e d :  ( 1 )  ( 2 )  ( 3 )  ( 4 )  ( 5 )
Number o f  h ig h  s c h o o l s  I  have  a t t e n d e d :  ( 1 )  ( 2 )  ( 3 )  (4 )  ( 5 )
My p a r e n t s '  p a r t i c i p a t i o n  i n  s c h o o l  s p o n s o re d  a c t i v i t i e s  i s :
(1 )  E x c e l l e n t
(2 )  Good
(3 )  S a t i s f a c t o r y
( 4 )  P oor
( 5 )  Does n o t  a p p ly
My h ig h  s c h o o l  academ ic  a c h ie v e m e n t  a v e r a g e  o v e r  t h e  y e a r s  a t t e n d e d  i s
( 1 )  D (1 p o i n t )
(2 )  C (2  p o i n t )
(3 )  B (3 p o i n t )
( 4 )  A (4  p o i n t )
As com pared t o  m os t s t u d e n t s  i n  my h ig h  s c h o o l ,  my l e a d e r s h i p  
a b i l i t y  i s :
( 1 )  G r e a t e r  t h a n  a v e r a g e
(2 )  A verage
( 3 )  L e s s  th a n  a v e r a g e
(4 )  U n c e r t a i n
C o n c e rn in g  c o n t i n u i n g  e d u c a t i o n ;  toy t e a c h e r s  h av e  b e e n :  ( I n d i c a t e
o n ly  o n e )
( 1 )  S t r o n g l y  e n c o u r a g in g
(2 )  E n c o u ra g in g
( 3 )  F a i r l y  e n c o u r a g in g
(4 )  N ever s a i d  much a b o u t  i t
( 5 )  D i s c o u r a g in g
The d e g r e e  o f  t h e  a v a i l a b i l i t y  o f  o c c u p a t i o n a l  i n f o r m a t i o n  i n  my 
s c h o o l  i s :
( 1 )  E x c e l l e n t
(2 )  Good
(3 )  S a t i s f a c t o r y
(4 )  P oor
The d e g r e e  o f  t h e  a v a i l a b i l i t y  o f  c o u n s e l i n g  s e r v i c e  i n  my s c h o o l  
f o r  me i s :
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( 1 )  E x c e l l e n t
(2 )  Good
( 3 )  S a t i s f a c t o r y
(4 )  P oor
3 9 .  The number o f  e x t r a - c u r r i c u l a r  a c t i v i t i e s  i n  w h ich  I  h av e  a c t i v e l y  
p a r t i c i p a t e d  a s  a member a r e :  (N o te  t h a t  5 i n d i c a t e s  no  p a r t i c i f  :
p a t i o n  i n  e x t r a - c u r r i c u l a r  a c t i v i t i e s ; )
(1 )  One
( 2 )  Two
(3 )  T h ree
( 4 )  F o u r  o r  more
(5 )  None
4 0 - 5 4 .  The s u b j e c t s  t h a t  h a v e  i n f l u e n c e d  my e d u c a t i o n a l  and o c c u p a t i o n a l  
c h o i c e s  a r e :  ( I n d i c a t e  t h o s e  w h ich  a p p ly  by  r e c o r d i n g  ( 1 )  f o r
y e s o r  (2 ) f o r n o . )
Yes No
4 0 . (1 ) (2 ) E n g l i s h
4 1 . (X) (2 ) M a th e m a t ic s
4 2 . (1 ) (2 ) H i s t o r y
4 3 . (1 ) (2 ) C i v i c s
4 4 . (1 ) (2 ) S d ie n c e
4 5 . (1 ) (2 ) O f f i c e  o c c u p a t i o n s
4 6 . ( 1 ) (2 ) I n d u s t r i a l  a r t s
4 7 . (1 ) (2 ) Home eco n o m ics
4 8 . (X) (2 ) T ra d e  & I n d u s t r i a l  e d u c a t io n
4 9 . (1 ) (2 ) D i s t r i b u t i v e  e d u c a t i o n
5 0 . ( 1 ) (2 ) F o r e i g n  L anguage
5 1 , (1 ) (2 ) A r t
5 2 . (1 ) (2 ) M usic
5 3 . (1 ) (2 ) H e a l t h  & P h y s i c a l  e d u c a t i o n
5 4 . (1 ) (2 ) V o c a t i o n a l  a g r i c u l t u r e
5 5 .  I n  g e n e r a l ,  I :
( 1 )  l i k e  s c h o o l
( 2 )  d i s l i k e  s c h o o l
5 6 .  I  d i s c u s s  my c o u r s e  c h o i c e s  w i t h  a  g u id a n c e  c o u n s e l o r :
(1 )  Yes
( 2 )  No
5 7 .  I  d i s c u s s  my c o u r s e  c h o i c e s  w i t h  my t e a c h e r s :
(1 )  Yes
(2 )  No
5 8 .  I  d i s c u s s  my o c c u p a t i o n a l  p l a n s  w i t h  a g u id a n c e  c o u n s e l o r :
(1 )  Yes
(2 )  No
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59 . I  d i s c u s s  my o c c u p a t i o n a l  p l a n s  w i t h  my t e a c h e r s :
( 1 )  Yes
( 2 )  No
6 0 .  The a t t i t u d e  o f  p e o p le  i n  my com m unity  to w ard  e d u c a t i o n  i s :
( 1 ) E x c e l l e n t
(2 ) Good
( 3 ) S a t i s f a c t o r y
(4 ) Poor
( 5 ) I  am u n c e r t a i n
IV. OCCUPATIONAL
B. RECORD YOUR ANSWER FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEET?
I f  I  w ere  f r e e  t o  c h o o s e ,  my d e s i r e d  o c c u p a t i o n a l  c h o i c e  w ould  b e :  
( S ee  fo rm  a t t a c h e d  to  answ er s h e e t . )
6 1 .  The e s t i m a t e d  a n n u a l  incom e n e e d e d  by  my f a m i l y  f o r  a  c o m f o r t a b l e  
l i v i n g  i s :
( 1 ) U nder $ 3 ,0 0 0
( 2 ) $ 3 ,0 0 0 -  $ 4 ,9 9 9
( 3 ) $ 5 ,0 0 0 -  $ 6 ,9 9 9
(4 ) $ 7 ,0 0 0 -  $ 9 ,0 0 0
(5 ) Over $ 9 ,0 0 0
6 2 -7 7 . My r e a s o n s f o r  m aking  t h i s  o c c u p a t i o n a l  c h o i c e  a r e :  ( I n d ic a t<
t h o s e  w h ich a p p ly  by r e c o r d i n g  ( 1 )  f o r  Yes o r  (2 )  f o r  N o .)
l £ s No
6 2 . (1 ) (2 ) I n t e r e s t  i n  t h i s  w ork
6 3 . (1 ) (2 ) W orking  c o n d i t i o n s
6 4 . (1 ) (2 ) S o c i a l  S ta n d i n g  o f  o c c u p a t i o n
6 5 . (1 ) (2 ) A v a i l a b i l i t y  o f  em ploym ent
6 6 . ( 1 ) (2 ) I n h e r i t a n c e  o f  a fa rm  o r  b u s i n e s s
6 7 . (1 ) (2 ) Work e x p e r i e n c e  i n  t h i s  o c c u p a t i o n
6 8 . (1 ) (2 ) F i n a n c i a l  b a c k in g  i s  a v a i l a b l e  f o r  t h i s  o c c u p a t i o n
6 9 . ( 1 ) (2 ) P e r s o n a l  s a t i s f a c t i o n  I  c a n  r e c e i v e
70 . ( 1 ) (2 ) C o n t r i b u t i o n s  t o  s o c i e t y
71 . ( 1 ) (2 ) S a l a r y  o r  wages
72. ( 1 ) ( 2 ) : G e o g r a p h ic a l  l o c a t i o n
73. ( 1 ) (2 ) S p e c i a l  t a l e n t s  o r  a b i l i t j . e s
74 . ( 1 ) (2 ) L e n g th  o f  t im e  f o r  t r a i n i n g
75 . ( 1 ) (2 ) C o s t  r e q u i r e d  t o  p r e p a r e  f o r  t h e  o c c u p a t i o n
76 . ( 1 ) (2 ) F r i n g e  b e n e f i t s
77 . ( 1 ) ( 2 ) I n s i s t a n c e  o f  p a r e n t s  o r  r e l a t i v e s
78. I f  I  r e q u i r e  f i n a n c i a l  a i d  w i t h  my d e s i r e d  o c c u p a t i o n a l  c h o i c e  t h e  
p r im a r y  s o u r c e  w i l l  b e :  ( I n d i c a t e  o n ly  o n e )
( 1 )  P a r e n t s
( 2 )  R e l a t i v e s
( 3 )  L e a d in g  a g e n c ie s
(4 )  W orking  a t  a n o t h e r  jo b
(5 )  No h e l p  needed
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7 9 . The p r im a ry  r e a s o n  why I  may n o t  e n t e r  my d e s i r e d  o c c u p a t io n  i s :  
( I n d i c a t e  o n ly  o n e )
( 1 )  P h y s i c a l  h a n d i c a p s ,  o r  l a c k  o f  a b i l i t i e s  o r  s k i l l s
(2 )  C o n t in u in g  e d u c a t i o n  i m p o s s i b l e
(3 )  L ack  o f  f i n a n c e s
( 4 )  M a r r ia g e
( 5 )  Change o f  i n t e r e s t
C. RECORD YOUR ANSWER FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEET:
I f  I  am u n a b le  t o  e n t e r  my d e s i r e d  o c c u p a t i o n  l i s t e d  i n  q u e s t i o n  
B, t h e n  I  w i l l  p r o b a b ly  e n t e r  t h i s  o c c u p a t i o n . CSee fo rm  a t t a c h e d  
to  an sw er  s h e e t )
8 0 .  I  t h i n k  my a b i l i t y  a s  r e l a t e d  t o  t h e  o c c u p a t i o n  I  w i l l  p r o b a b ly
e n t e r  i s :
( 1 )  E x c e l l e n t
( 2 )  Good
( 3 )  S a t i s f a c t o r y
( 4 )  Poor
( 5 )  U n c e r t a i n  o r  no c h o i c e  made
8 1 .  R e g a rd in g  my know ledge o f  t h e  o c c u p a t i o n  w h ich  I  w i l l  p r o b a b ly  e n t e r ,
I  h a v e :  ( I n d i c a t e  o n ly  o n e )
( 1 )  Good know ledge b e c a u s e  I  h a v e  s t u d i e d  i t
( 2 )  G e n e ra l  know ledge b u t  d o n ' t  know much a b o u t  th e  d u t i e s  o f  i t
( 3 )  D o n ' t  know much a b o u t  i t  y e t  b u t  w i l l  f i n d  o u t  when I  go t o  s c h o o l
(4 )  D o n ' t  know much a b o u t  i t  y e t  b u t  w i l l  l e a r n  from  e x p e r i e n c e  on
th e  jo b
(5 )  D o n ' t  know b e c a u s e  I  h a v e  n o t  y e t  made a c h o ic e
8 2 .  I  made my o c c u p a t i o n a l  c h o i c e  w h i l e  i n :  ( I n d i c a t e  o n ly  o n e )
(1 )  E ig h th  g ra d e  o r  b e lo w
( 2 )  N in th  g ra d e
( 3 )  T e n th  G rade
(4 )  E l e v e n th  g ra d e
( 5 )  T w e l f th  g ra d e
8 3 .  The e d u c a t i o n  w hich  I  w i l l  n e e d  f o r  e n t e r i n g  my c h o se n  o c c u p a t i o n  i s :
( I n d i c a t e  o n ly  o n e )
( 1 )  L e ss  th a n  h ig h  s c h o o l
(2 )  C o m p le t io n  o f  h ig h  s c h o o l
(3 )  V o c a t io n a l  s c h o o l ,  b u s i n e s s  s c h o o l ,  o r  some c o l l e g e
(4 )  C o l l e g e  d e g r e e  ( B . S . ,  M .S . ,  PhD, o r  P r o f e s s i o n a l  D eg ree )
( 5 )  U n c e r t a i n  o r  no c h o i c e  made
8 4 - 1 0 2 . The p e r s o n  o r  p e r s o n s  who h a v e  i n f l u e n c e d  my o c c u p a t i o n a l  c h o i c e s  
a r e :  ( I n d i c a t e  th o s e  w h ich  a p p l y  by r e c o r d i n g  (1 )  f o r  Yes o r  (2 )
f o r  No)
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Yes No
8 4 . (1 ) (2 ) M other
8 5 . (1 ) (2 ) F a t h e r
8 6 . (1 ) (2 ) B r o th e r  o r  S i s t e r
8 7 . (1 ) (2 ) G ra n d p a re n t
8 8 . (1 ) (2 ) O th e r  r e l a t i v e
8 9 . (1 ) ( 2 ) F r i e n d
9 0 . (1 ) ( 2 ) P e r s o n  i n  t h e  o c c u p a t i o n
9 1 . (1 ) (2 ) C lergym an
9 2 . (1 ) (2 ) Coach
9 3 . (1 ) (2 ) P r i n c i p a l
9 4 . (1 ) ( 2 ) Academ ic t e a c h e r
95 . (1 ) (2 ) V o c a t i o n a l  a g r i c u l t u r e  t e a c h e r
96 . (1 ) ( 2 ) V o c a t i o n a l  home econom ics  t e a c h e r
97 . (1 ) ( 2 ) D i s t r i b u t i v e  e d u c a t i o n  t e a c h e r
98 . (1 ) ( 2 ) B u s in e s s  e d u c a t i o n  t e a c h e r
9 9 . (1 ) (2 ) T ra d e  and i n d u s t r i a l  e d u c a t i o n  t e a c h e r
100 . (1 ) (2 ) I n d u s t r i a l  a r t s  t e a c h e r
101 . (1 ) (2 ) G uidance  c o u n s e l o r
102 . (1 ) (2 ) O th e r s
V. EDUCATIONAL
103 . R e g a rd in g  my e d u c a t i o n a l  p l a n s ,  I  d e s i r e  t o :  ( I n d i c a t e  o n l y  o n e )
.  ^ ( 1 )  D rop o u t  o f  h ig h  s c h o o l
(2 )  C om ple te  h ig h  s c h o o l
(3 )  A t t e n d  v o c a t i o n a l  s c h o o l ,  b u s i n e s s  s c h o o l ,  o r  some c o l l e g e
( 4 )  O b ta i n  a c o l l e g e  d e g r e e  ( B . S . ,  M .S . ,  PhD, o r  P r o f e s s i o n a l '  
D e g re e )
( 5 )  U n c e r t a i n
104 . I f  I  c o n t i n u e  my e d u c a t i o n  i t  w i l l  b e  f i n a n c e d  p r i m a r i l y  by :
( I n d i c a t e  o n ly  o n e . )
(1 )  P a r e n t s
( 2 )  S c h o l a r s h i p
( 3 )  W ork ing
(4 )  B o rro w in g
(5 )  U n c e r t a i n
105 . I f  I  do n o t  a t t a i n  my d e s i r e d  e d u c a t i o n a l  g o a l  t h e  maiil r e a s o n  c o u ld
b e :  ( I n d i c a t e  o n ly  o n e )
(1 )  I n t e r e s t
( 2 )  A b i l i t y
( 3 )  E ncou ragem en t
(4 )  F in a n c e s
( 5 )  M a r r i a g e
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1 0 6 .  I  w i l l  p r o b a b ly  a t t a i n  t h i s  e d u c a t i o n a l  l e v e l :  ( I n d i c a t e  o n ly  o n e )
(1 )  Drop o u t  o f  h ig h  s c h o o l
( 2 )  C om ple te  h ig h  s c h o o l
(3 )  V o c a t i o n a l  s c h o o l ,  b u s i n e s s  s c h o o l ,  o r  some c o l l e g e
( 4 )  C o l l e g e  d e g r e e  ( B . S . ,  M .S . ,  P hD ., o r  P r o f e s s i o n a l  D e g re e )
' 5 )  U n c e r t a i n
1 0 7 -1 2 5 .  The p e r s o n  o r  p e r s o n s  who h a v e  i n f l u e n c e d  my e d u c a t i o n a l  c h o i c e s  
a r e :  ( I n d i c a t e  t h o s e  w h ich  a p p ly  by r e c o r d i n g  (1 )  f o r  Yes o r
(2 )  f o r  
Yes No
tfo . )
107 . (1 )  ( 2 ) M other
108 . ( 1 )  (2 ) F a t h e r
1 09 , (1 )  (2 ) B r o th e r  o r  S i s t e r
1 1 0 . ; ( 1 )  (2 ) G ra n d p a re n t
111 . ( 1 )  (2 ) O th e r  r e l a t i v e
112 . (1 )  (2 ) F r i e n d
113 . (1 )  (2 ) P p r s o n  i n  t h e  o c c u p a t i o n
114 . ( 1 )  (2 ) C lergym an
115 . ( 1 )  (2 ) Coach
116 . (1 )  (2 ) P r i n c i p a l
117 . ( 1 )  (2 ) Academ ic t e a c h e r
118. ( 1 )  (2 ) V o c a t i o n a l  a g r i c u l t u r e  t e a c h e r
119. (1 )  (2 ) V o c a t i o n a l  home econom ics  t e a c h e r
1 2 0 . . (1 )  (2 ) D i s t r i b u t i v e  e d u c a t i o n  t e a c h e r
121. (1 )  (2 ) B u s in e s s  e d u c a t i o n  t e a c h e r
122. ( 1 )  (2 ) T ra d e  and i n d u s t r i a l  e d u c a t i o n  t e a c h e r
123 . ( 1 )  ( 2 ) T n d u s t r i a l  a r t s  t e a c h e r
124 . (1 )  ( ? ) G u id an ce  c o u n s e l o r
1 25 . (1 )  ( 2 ) O th e r s
122
APPENDIX B
N A M E  O F  T E S T  . - P A R T -
. G R A D E  O R  
_____________  I
 A G E -
C L A S S -
M OR F
.  I N S T R U C T O R .
_ D A T E  O F  B I R T H .
D I R E C T I O N S !  R e a d  e a c h  q u e s t i o n  a n d  i t s  n u m b e r e d  a n s w e r s .  W h e n  
y o u  h a v e  d e c i d e d  w h i c h  a n s w e r  i s  c o r r e c t ,  b l a c k e n  t h e  c o r r e s p o n d i n g  
s p a c e  o n  t h i s  s h e e t  w i t h  a  No.  2  p e n c i l  M a k e  y o u r  m a r k  a s  l o n g  a s  
t h e  p a i r  o f  l i n e s ,  a n d  c o m p l e t e l y  fi l l  t h e  a r e a  b e t w e e n  t h e  p a i r  o f  l ines.  
If y o u  c h a n g e  y o u r  m i n d ,  e r a s e  y o u r  f i r s t  m a r k  C O M P L E T E L Y  M o k e  
n o  s t r a y  m a r k s ,  t h e y  m a y  c o u n t  a g a i n s t  you .
S A M P L E
I.  C H I C A G O  i s  
I -  I a  c o u n t  > y 
t -  2  o  m o u n t o l n  
1 - 3  a n  I s l a n d  
I 2 3I
a  c i t y  
o s t a t s
S C O R E S
T F T F
1 '
3 5
2 '
3
5  '
2 3 5
6 '
3
9 '
2 3 6
10 1
2 3
13 ‘
2 3 5
14 '
2 3
17 1
3 3
18 '
2 3
21 '
3 5
22 '
2 3
2 5  '
3 3
26  '
2 3
2 9  '
2 3 5
30 '
3
3 3  '
2 3 3
34  '
2 3
3 7  '
3 s
38 '
3
4 1  '
2 3 s
4 2  ‘
2 3
4 5  '
2 3 3
46 '
3
4 9  '
2 3 3
50  '
2 3
5 3  '
2 3 5
54 1
2 3
5 7  '
3 9
58 '
2 3
61 '
2 3 5
62  '
3
6 5  '
2 3 S
66  '
? 3
6 9  '
2 3 9
70 ‘
2
7 3  *
3 5
74 '
3
77  1
2 3 a
78  '
3
81 '
2 3 9
8 2  '
3
8 5  '
2 3 9
8 6  '
3
8 9  "
2 3 S
90  '
3
9 3  '
2 3 9
9 4  1
3
9 7  '
2 3 9
9 8  '
3
101
2 3 6
102 '
2 3
1 05  '
2 3 0
106 '
3
109 '
2 3 5
110 '
2 3
f 73 '
2 3 9
114 '
2 3
117 '
3 9
I J 8  '
3
121 ‘
2 3 9
122 '
2 3
125 '
3 9
126 '
3
129 '
2 3 9
130 '
2 3
133 ' 3 9 134 ' 2 3
137 1 3 9 138 ' 2 3
141 ' 2 3 9 142 ' 2 3
145 ' 3 9 146 ' 2 3
149 1 2 3 s 1 50  1 2 3
. I D E N T I F I C A T I O N  N U M B E R
ORM NO IOOOA 155 AMO
T F T F
S
3 1
2 3  4 9 4 1
2 3 4 9
9
7 '
2 3 4 5
8
2 3 4 9
a
I I  '
2 3 4 9
12
2 3 * 3
6
15 ‘
2 » 4 5
16 '
2 9 4 9
5
19 '
2 3 4 9 2 0  1
Z 3 4 3
9
2 3  '
2 3 4 9
24 '
2 3 4 3
5
2 7  '
2 3 4 9
28  '
3 4 3
3
31 '
2 3 4 S
32 1
3 4 9
9
3 5
2 3 4 9
36  1
? 3 4 9
9
39
2 3 4 A
4 0  '
3 4 9
5
4 3  '
2 3 4 9
4 4  '
2 3 4 3
!■ 4 7  '
2 3 4 5 4 8  '
9 4 9
5
51 '
2 3 4 9
52
2 3 4 9
9
5 5  '
2 3 4 9
5 6  '
2 3 4 S
9
5 9  '
«* 3 4 9
60 '
2 3 4 3
9
6 3  '
2 3 4 t
6 4  '
3 4 9
9
6 7  '
2 3 4 9
6 8  '
3 4 5
9
71 ■ '
2 3 4 9
7 2  '
2 3 4 9
5
7 5  '
2 3 4 S
7 6  '
9 4 5
9
7 9  '
2 3 4
8 0  '
3 4 9
*
8 3  '
2 3 4 9
8 4  '
2 3 4 9
9
8 7  '
2 3 4 3
6 8  '
3 4 9
9
91 '
2 3 4 A
9 2  1
3 4 9
9
9 5  '
2 3 4 9
9 6  '
3 4 9
9
9 9  '
2 3 4
100 '
3 4 3
9
1 03
2 3 4 9
1 0 4  '
3 4 9
5
1 07  '
2 3 4 5
1 0 8  '
3 4 5
9
I I I  '
2 3 4 9
t 12 '
2 3 4 9
9
115 '
2 3 4 9
116 '
2 3 4 9
5
N 9 ‘
2 3 4 9
120 '
2 3 4 9
9
1 23  '
2 3 4 9
1 24  '
2 5 4 9
9
1 27  '
2 3 4 9
128 '
2 3 4 9
9
131 '
2 3 4 9
1 3 2  '
2 3 4 9
3
135 '
2 3 4 9
1 3 6  1
2 3 4 9
9
139 '
2 3 4 9
1 4 0  ‘
2 3 4 9
9
143
2 3 4 9 1 4 4  '
2 3 4 3
9
147 '
2 3 4 9 1 4 8  '
2 9 4 9
9 I B M  12 3 0  POCUMENT NO 9 0 5 WHICH CAN BE USEf ) IN L I E U  OF
^1601610307373372^019773^5
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APPENDIX C
FORM FOR WRITTEN ANSWERS
A. Occupation of parents: (If retired or deceased, indicate the occupa­
tion held prior to that time.)
Specify the kind of work done and not where employed.
Father______________________________________________________
Mother_______________ _______________________________________
B. If I were free to choose, my desired occupational choice would be:
. No dhoice made ( ) ..  *   »■ '-T    —  '
C. If I am unablp to enter my desired occupation (listed in question B), 
then will probably enter this occupation:
___________________________________________ . No choice made ( )
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APPENDIX D 
OCCUPATIONAL LEVEL CLASSIFICATION SCALE
1. Professional:
Includes persons such as teachers, professors, lawyers, engineers, 
artists, writers, editors, physicians, registered nurses, pilots, 
and all jobs requiring a college degree.
2. Business executives:
Consists of persons owning or managing banks, factories, wholesale 
businesses, the larger retail businesses, etc.
3. Small business, farmers and farm manager:
Represents owners and managers of smaller retail, service, and 
repair enterprises, contractors, nonfarm proprietors of almost 
every other sort, farmers, and farm manager.
4. Clerical, sales, and technical workers:
Includes a heterogeneous category of clerical and technical workers, 
~§uch as stenographers, bookkeepers, typists, draftsmen, salespeople, 
others whose work is primarily managerial and nonmanual, computer 
operators, supervisors, interior decorators.
5. Skilled workers:
Represents bricklayers, plumbers, machinists, locomotive engineers, 
printers, as well as all foremen, policemen, mechanics, welders, stew­
ardesses, practical 'nurses,, skilled plant operators, and skilled 
service workers, such as cooks and barbers.
6. Semiskilled workers:
Consists of truck drivers, machine operators, service-station 
attendants, waiters, countermen, and others whose work is primarily 
manual, also models, dancers, and musicians having only limited 
training and formal education.
7. Unskilled workers:
Are the lowest grade workers in point of skill and responsibility: 
sweepers, porters, janitors, cleaners, construction laborers, 
bookblacks, and other workers of similar character.
8. Miscellaneous; (Not elsewhere classified)
Copsists of housewives, military personnel, and professional 
athletes.
9. Unknown or no choice made.
APPENDIX E
THE RELATIONSHIP OF EDUCATIONAL ASPIRATIONS OF HIGH SCHOOL STUDENTS TO SELECTED VARIABLES
Selected Variables Chi-Square
Degree
Freedom
Significant at 0.05 
Level of Confidence
Contingency
Coefficient
Fathers Education 107.909 9 + 0,320
Mothers Education 71.694 9 + 0,263
Academic Achievement 122.724 9 + 0.330
Encouragement by Teachers 41.731 12 + 0.199
Availability of Counseling Service 20.421 9 + 0.141
Educational Expectations 1298.054 9 + 0.757
Fathers Occupation 48.174 21 + 0.213
Mothers Occupation 27.276 15 + 0.162
Occupational Expectation 306.960 15 + 0.483
(N = 1,054)
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APPENDIX F
THE RELATIONSHIP OF EDUCATIONAL EXPECTATIONS OF HIGH SCHOOL STUDENTS TO SELECTED VARIABLES
Selected Variables Chi-Square
Degree
Freedom
Significant at 0.05 
Level of Confidence
Contingency
Coefficient
Fathers Education 96.617 9 + 0.308
Mothers Education 54.786 9 + 0.222
Academic Achievement 119.971 9 + 0.320
Teacher Encouragement 45.097 12 + 0.203
Extra Curricular Activities 102.788 12 + 0.298
Discussion of Courses with Counselors 4.636 3 0.066
Education Required for Expected Occupations 501.586 9 + 0.601
Discussion of Courses with Teachers 20.859 3 + 0.145
Fathers Occupation 229.576 28 + 0.407
Mothers Occupation 25.124 18 0.153
Occupational Aspirations 211.094 15 + 0.437
Occupational Expectations 155.848 15 + 0.359
(N = 1,054)
1
2
6
APPENDIX G
THE RELATIONSHIP OF OCCUPATIONAL ASPIRATIONS OF HIGH SCHOOL STUDENTS TO SELECTED VARIABLES
Selected Variables Chi-Square
Degree
Freedom
Significant at 0.05 
Level of Confidence
Contingency
Coefficient
Fathers Education 22.094 15 + 0.155
Mothers Education 25.404 15 + 0.164
Academic Achievement 71.628 15 + 0.264
Encouragement of Teachers 20.394 20 + 0.144
Availability of Counseling Service 31.027 15 + 0.178
Extra Curricular Activities 50.670 20 + 0.225
Educational Expectations 231.322 20 + 0.443
Fathers Occupation 46.677 25 + 0.220
Occupational Expectations 190.288 16 + 0.450
(N = 1,054)
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APPENDIX H
THE RELATIONSHIP OF OCCUPATIONAL EXPECTATIONS OF HIGH SCHOOL STUDENTS TO SELECTED VARIABLES
Selected Variables Chi-Square
Degree
Freedom
Significant at 0.05 
Level of Confidence
Contingency
Coefficient
Fathers Education 50.021 15 + 0.251
Mothers Education 25.420 15 -t- 0.181
Academic Achievement 351.506 15 + 0.507
Encouragement of Teachers 29.015 20 0.189
Extra Curricular Activities 56.530 20 + 0.259
Discussion of Occupation with Counselors 10.055 5 0.113
Discussion of Occupation with Teachers 13.195 5 + 0.129
Knowledge of Expected Occupation 44.561 20 + 0.232
Education Required for Expected Occupation 226.178 15 + 0.484
Fathers Occupation 82.186 30 + 0.314
Mothers Occupation 39.135 15 + 0.209
(N = 1,054)
t s i
00
APPENDIX I
THE RELATIONSHIP OF MALE AND FEMALE STUDENTS TO SELECTED VARIABLES
Selected Variables Chi-Square
Degree
Freedom
Significant at 0,05 
Level of Confidence
Contingency
Coefficient
Extra Curricular Activities 10,420 4 + 0.099
Education Required for Expected Occupation 29.258 4 + 0.164
Desired Education 24.496 4 + 0.151
Educational Expectations 27.537 4 + 0.160
Occupational Aspirations 106.239 7 + 0.303
Occupational Expectations 130.705 6 + 0.319
(N = 1,054)
1
2
9
VITA
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School Board as a part-time veteran instructor.
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School.
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